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~Thematic Units~

Dear Colleagues:

The purpose of this project was to organize thematic units related to previously
published MEAP ELA prototypes using best practices in reading and writing.

These were developed by, real teachers, just like you! We worked to make them
teacher friendly for easy implementation in your classroom. Teachers from school
districts across St. Clair County gathered the material. The units are a representation of
what each group of teachers thought was important to your grade level and to the
themes in the prototypes.

Every packet includes THEME RELATED TEXT SETS. These are titles that can be
used in a variety of ways to develop a deeper understanding of themes. We have noted
the PAIRED TEXTS (look for the #2) and LISTENING TEXT (#3) that are included in
the prototypes. We also noted the title(s) we used for FRAYER’S MODEL (#1).

A PROFUNDITY MATRIX was developed for each set of paired texts in the prototype to
help in identifying possible themes. The matrix also helps look across text to make
cross text connections. Blank copies of this chart are included and can be used in your
classroom to help students make connections between other texts.

CROSS TEXT QUESTIONS were written and answered to aid in responding to both the
multiple choice questions and the provocative question given in the second writing piece
of the ELA MEAP assessment.

Many packets include one or more WRITING MODELS for the second writing piece.
We suggest you use these before or after student writing to exhibit a well written
constructed response.

The TEACHER SUGGESTION PAGE is a personal response by the individuals
involved in the project. Some contain anecdotes from the use of the material in their
classrooms. Others contain a plethora of ideas to implement. We hope these help.

OTHER ACTIVITIES (#4) are poems, plays, articles, reader’s theater presentations and
related suggestions to further develop understanding of the themes.

It is our sincere hope these packets are useful to you and your students.

Happy reading and writing!
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ELA Prototype Materials

e Thematically related texts

e Frayer’s Model examples

o Writing from knowledge and experience using narrative
strategies

¢ Profundity examples

e Cross Text Question examples

¢ Writing in Response to Reading example

These materials were designed to provide examples of instructional
approaches that will help you and your students prepare for the ELA
assessment. The examples are all possible answers; they are not to be
considered the “right” answers. We wanted to provide examples of other
teachers’ thinking through Frayer’s, Profundity and cross text questions to
help guide you through your own thinking.

The sequence of instruction would be to introduce the theme through using
the Frayer’'s Model of concept attainment. Have students write from
knowledge and experience. Think through each reading selection using
the profundity scale to create a matrix by which cross text questions can be
posed and answered. Examples and blank copies are provided to help you
in planning instruction.

Middle School — Diversity 4



wbiuy suing ABiep s|lep Bunie ¥
S|IIN 'Y uaine Jeo Bey ay| v
[lBYUaNN Bury saiebiepy doyg Jeqieg s,par ajoun ¥
Ren it sy aifeay| v
m:wnmmﬂﬂﬂm.%m%ﬁ%ﬁﬂ%ﬂ_\wa sAepiioH Buneiqele v
ot Bing (weod) mopmod | ¥
020B|0d Eelolled J9)jed “J\ NOA yueyl ¥
SIylely |leg uoleys seleyD Aey 14
uosJIspuy uejsuy) sueH Buiyong ABn eyl | (z1ws) z
so|g ueop AusH plOo | (2388) 2
SOIIAIPOY UoIsSuaXg — youig auijolen/uewyoH Aepy aoelo) Buizewy €
Buusisin — ¢ 1o81gJ07 Y1eghlep SpUBH S,8UuYy J9]SIS L
o) palled — 2 000E|0d EldLlEd Kepung usyoIyo :N “wwv
[9pON s Jehel] — | 0098|04 BdUEd ysn] pue zjey ‘siy :N“w_‘m )
sl HOHLNY 31LIL 3009

pejsabbng :Aay apo9H

Ryis1aA1q — s)9S X9 1 paje|ay Ajjeoneway]

Middle School — Diversity



How to Use Frayer’s Model to Develop Student
Understanding of Themes

Diversity is... Diversity is not...

Brainstorm what

Brainstorm what
diversity is.

diversity is not.

State theme in center oval

Examples; Non-examples:

Have students generate concrete
examples of Diversity from their own
lives. The examples must be very
specific. Everyone should think of at
least one; some are recorded on
chart paper, some on individual post-
it notes. These examples could be
used by students to write to Part |
ELA MEAP, (Writing from Knowledge

and Experience).

Have students generate non-
examples — times when they
didn’t understand differences or
others didn’t understand
differences. The examples must
be very specific. These
examples could be used by
students to write to Part | ELA
MEAP, (Writing from Knowledge
and Experience).

6" Read a book about “Diversity” that is not in the prototype. Have students listen for clear
examples and non-examples of Diversity. Use names and situations specific to the reading
selection, when recording the examples.

7 Have students identify clear examples from the 1% reading selection to record on the chart.

g Have students identify clear examples from the 2™ reading selection to record on the chart.

gth Have students listen for clear examples and non-examples of Diversity during part three of the
prototype to record on the chart.

1oth

Students who need help can use the clear examples from this chart when writing to Part Il
FlI A MFAP
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Sxample of Fraver's Woecel

Diversity is... Diversity is not...

Being different Being the same

Having different cultural backgrounds Having the same cultural background
Having different lifestyles Having the same lifestyle

Having different talents Having the same talent

Examples: Non examples:

Gloria attends ethnic festivals. Some people just make friends with

people of their same background.
Marsha has a Jewish roommate.

Segregation occurred in our country.
Kim’s class does origami.

American Indians were forced to live on
Lea’s class is learning Spanish. reservations.

...from Mrs. Katz and Tush, by Patricia Polacco

Examples: Non examples:
Larnel is a young boy and Mrs. Katz is Jewish and blacks had similar
an older woman. backgrounds with slavery and

discrimination.
Larnel lives with his family and Mrs.
Katz lives alone.
Mrs. Katz is Jewish and Larnel is black.
Larnel is learning the Jewish language
and religion.

...as you continue through the prototype add examples from each of the reading
and listening selections
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Diversity is... Diversity is not...

Examples: Non examples:
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Writing From Knowledge and Experience

The English Language Arts MEAP assessment requires students to write
from knowledge and experience. Students may choose the style or genre
of writing that suites them best. However, the maijority of students choose
to write personal narratives. Dr. Elaine Weber, Barbara Nelson and Ray
Woods, the authors of Profiles in Writing 2002, have granted us permission
to offer you some information from the book. This information may help
you instruct students in personal narratives.

These resources will provide you with:

» Description of the four qualities of writing the MEAP assessment used
to evaluate student writing;

» A model for creating writing prompts;

» Examples of well written student papers;

» Attributes of writing that commonly appear at this grade level,

» Strategies used by narrative writers; and

» Examples of student papers with the narratives strategies highlighted.

Middle School — Diversity 9



attributes of WIPtING

Note

This year the Profiles Project has reorganized the attributes of writing to align
with the 4-trait rubric most widely used by Profiles Network members:

Focus on Content and Ideas
Organization
Voice/Style,
and

Conventions.

f@)g content orfgan(ilza/llon

Focus refers to concentration on the content and ideas of the Organization refers to the structure of a piece of writing with

piece of writing and to the development of the content and major | logical sequence; beginning, middle, and end; flow; cohesion,
ideas with appropriate details, examples, etc. coherence, unity, effective leads; transitions and conclusions;

sense of wholeness, etc.

Voice/st yle con-ver-tion(s)

Voice refers to the writer’s ability/attempts to engage and interest | Conventions refer to a writer’s presentation of a piece of writing

the reader through stylistic elements and techniques such as: through accurate and effective use of writing form including:
descriptive detail, precise word choice, sentence variety, strong directionality, spacing, mechanics (capitalization, punctuation),
verbs, humor, figurative language, personal reflection, etc. grammar and usage, spelling, etc.

Middle School — Diversity

10



profiles prompt

Topic

A Special Place

Thinking About The Topic

Do you have a favorite place that is important to you?

Where or what is this place or space? (indoors, outdoors, your bedroom, closet, tree house,
a place you like to visit, etc.)

m What is it like there?
m  What do you do there
m Why is it special to you?

Whriting About The Topic

Write about a special place.

You might, for example, do one of the following:

m describe in detail a place that is important to you.
or m tell what you like to do in your special place.
or m tell why your special space is important to you.

or m write about the topic in another way.

You may use examples from real life, from what you read or watch, or from your imagination.
Your writing will be read by interested adults.

Middle School — Diversity
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attributes girade Seven

NSANSNSACNSNSNSNKNSNANASN
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S
on content

focuses on one topic

develops clear theme/message

elaborates (supporting details, examples)
develops with imagination and creativity
develops with insight and maturity
demonstrates depth of knowledge of topic
includes effective title

demonstrates mature thinking

uses of anecdote/vignette

uses characterization

takes a position

expresses conflict with resolution

uses mix of reality and fantasy

NANSNSNSNNNSNAN

or{gani[zajtion]

organization unifies writing
includes beginning, middle, end
flow of ideas

smooth, connected text

logical sequence of events
strong lead engages reader
hook at beginning

reflective ending

ending ties in with beginning
paragraphing becomes refined
effective use of transitional words

[ ]

Voice/style
demonstrates writer’s voice/personality
engages reader throughout
shows awareness of audience
uses emotional appeal
includes effective word choice
uses strong verbs
point of view is clear
analytical
uses contradiction
builds momentum
sets scene or mood
includes imagery through use of senses
uses figurative language devices: metaphor, similes,
cliches, expressions, personification
experiments with different genres: poetry, narrative
within a story
risk-taking with vocabulary
uses varied sentence structure and length
experiments with different formats: chapters, flashbacks,
scene changes, stage directions
includes conversational tone
includes reflective tone
uses literary allusions
uses conversation effectively
uses questions to engage the reader
shows insight and creativity
describes visual details — binoculars
uses snapshots

Middle School — Diversity
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con-ver-tion(s)

uses standard writing conventions

uses standard grammar and mechanics

experiments with breaking rules of standard grammar
risk-taking with types of punctuation: ellipses, parenthesis,
semicolon, quotation marks

uses techniques for emphasis: bold face, underline,

capital letters

uses standard spelling

uses asterisks for passage of time

legible

12



grade Seven (4 Special Place)
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v on topic v organized/flows
v develops clear theme v/ smooth, connected text
v elaborates with examples v paragraphing is refined
v effective lead
v/ reflective ending
[ ] # L0
Voice/style con-veri-tion(s)
v engages reader ’ v/ writing conventions in tact
v/ imagination and creativity
v sets mood
v reflective tone
v shows insight and creativity
v describes visual details — binoculars
v/ snapshots
v use of personification
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strategies used by n@rpative writers

];le next step in the Profile process, after selecting the most effective writings and holistically scoring the papers
with a rubric, is to identify writing strategies used by the authors of the effective papers. The following list of
writers’ strategies is a combination of the original list that came from the New Standards Project shared by

Sally Hampton and modified by Barbara Nelson to include the writing strategies of Barry Lane, These writing
strategies can be taught in focused lessons. It is also a way to talk about narrative writing with students during

writing conferences. The list of strategies used by narrative writers follows:

1. forecasting

13

flashback / flash forward

o

foreshadowing

E

compressing - shrink a century

naming (specific names of people or objects quantities, number)

describing visual details of scenes, objects, or people (size, colors, shapes, feature, dress) binoculars

N ow»

describing sounds or smells of the scene - snapshots

narrating specific action (movements, gestures, postures, expressions) snapshots

o oo

creating dialogues, interior monologues, or expressing remembered feelings or insights at the time
of the incident - thoughtshots

.

slowing the pace to elaborate the central moment in the incident - explode
a moment

[ Ty
= &

using syntax to support meaning

[
L

creating suspense or tension - explode a moment

[y
@

including the element of surprise

[y
C o

comparing or contrasting other scenes or people

[y
w

detailing subjects’s routines habits or typical activities - binoculars

[y
=a)

humor or irony

J—
=

repetition / recurring events, objects, phrases

[y
o0

using various characters’ voices to narrate a story

et
g

inserting historical or factual information into a story

figurative language - simile, metaphor, personification, onomatopoeia, alliteration

D
=

effective lead

[0
[

effective conclusion, ending

[\°]
w

literary allusion

creative, insightful word choice/word order (eg. active not passive voice, strong verbs, interesting
or unusual use of or combination of words, etc.)

[\
o B

transitions

engaging audience intentionally and effectively (questioning, conversational tone)

(&)
2]
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strategies used by NAPrative writers (o)

Seventh Grade

Special Places

My special place is a place where everywhere you look you see trees taller than

towers I effective lead, comparison, detsm. There is a huge valley when you peer out into the distance.

You cah smell moisture in the air from the morning dew, and the essence of daizies
and daffodils. | snapshot-smell

You can hear birds tweeting and chirping alil around you, and frogs are always making their
silly croaking noise.

There i the hot sun beating down on your through green, leafy trees during the

summer. A cool wind blows and there are leaves of all colors on the ground during autum. You see a

sparkling white blanket of snow during the cold winter months. During early spring there are little birds

popping out of all the trees.

There are black, brown, and grey squirrels scurrying around, snapping twigs, and tracks from a doe

and her young preseed deeply in the soil.

My special place is a place to think, to clear my mind. | have no distractions, it is just me, alone

with God. l effective conclusioﬂ

Middle School — Diversity



Using Profundity in Grades 3-12

To get third through twelfth graders to think about books at the theme level we use an activity that is
systematic, based on the Profundity Scale, and dependent upon group discussion. The activity must be
presented using the to, with and by format. First the teachers model the entire activity to their students.
Next, teachers will share the responsibility of the activity with their students. Then teachers will guide
students working in small groups through the use of the activity. Finally, students will independently work
in small discussion groups to complete the activity or independently complete the activity. Following are
the directions we give to teachers to guide students working in small groups. From these directions you
should be able to model and share the activity and to help students move to independent use of this
activity. The directions will be followed by some hints to help you do that. Depending upon the age of the
student, adjust how much direction is needed.

To prepare for the activity you need the following materials for each small group working on the activity;
sets of eight different color markers, large sheets of unlined chart paper: two sheets for the teacher and
one sheet for each small group. You will also need a great book. There is a list of thematically linked text
at the beginning of this unit. If they are books that you and your students have enjoyed over time they are
probably good books with good lessons to be learned.

We are going to demonstrate the use of the activity using the book, Eimer, by David McKee. Elmer is the
story of a patchwork colored elephant. He is always the center of attention until one day he mistakenly
gets the notion that the other elephants are laughing at him, not with him. He leaves the herd to find a
berry bush that has elephant colored berries. He covers himself in berry juice until he looks like any other
elephant. When he rejoins the herd he is unnoticed by the others. He stands there seriously still until he
can’t stand it any longer and yells, “Booo!” The other elephants think it is a great joke and make the
remark that Elmer should have been there to enjoy the joke. In the next moment a rain cloud showers
Elmer back to his normal patchwork color. All the elephants think that what Elmer did was his best joke
ever and they decide to have a parade each year to celebrate Elmer’s best joke. So, every year Elmer
comes to the parade looking like a normal elephant and all the other elephants color themselves
patchwork.

To begin, hang two sheets of chart paper up where everyone can see them. Devise a way for students to
gather the material they need. We usually have them count the number of buttons on their person. The
one with the most buttons gets to come up and get the markers and sheet of chart paper. Once everyone
is situated in small groups, four to a group seems to be a workable size, and has the materials they need
you tell the students to listen for the actions of the main character in the story as you read. Profundity
depends on following the actions of one character throughout the story.

Tell the students to listen for the actions of Elmer as you read the story. Remind them that actions are the
things Elmer does. Read the story aloud to the class. As a class cooperatively build a list of important
actions on the first piece of chart paper. This list goes along with the Physical Plane: the reader is
aware of the physical actions of the character. Choose the three actions the class feels are the most
important being sure that one of them is the turning point of the story (the turning point is often the clearest
example of the theme in stories). Then explain that they will be working in co-operative groups, which
means we will listen to each person talk and each person will have an opportunity to talk. The person with
the most buttons needs to pick up the black marker and draw this shape (a rectangle divided into three
equal parts) in the middle of their group chart paper. Then they write one of the three actions chosen by
the class in each of the boxes. As they are writing the teacher also draws the boxes and writes one of the
three actions in each of the boxes (on the second sheet of chart paper), as a model.
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We always have the students use the markers as their talking sticks. That means when you have the
marker in your hand it is your turn to talk and everyone should listen to what you have to say. Itis very
important to establish this procedure from the very beginning especially if this is the first time the student
will be working in cooperative discussion groups. The first student in each group to have a marker is the
one with the most buttons on his or her person. We always start there and then have the students
exchange the use of the marker by the order they are sitting in, moving clock-wise around the group. So,
moving clock-wise around the group the next person needs a red marker to draw a red bubble that
connects to the first action box. We are going to use the example for E/mer to help explain the next steps.
What the group is going to be thinking about is “Why did Elmer think the other elephants were laughing at
him?” This question goes along with the Mental Plane: the reader is aware of the intellectual
actions of the character. The person with the red marker tells why first, then passing the marker clock-
wise, everyone gets to share his or her reason why. When everyone is done sharing, the group
synthesizes the information and the person with the red marker writes their response in the red bubble.
The next person takes a blue marker and draws a blue bubble that connects to the red bubble. What the
group is going to be thinking this time is “was it right or wrong for EImer to think the other elephants were
laughing at him and tell why?” This question goes along with the Moral Plane: the reader is aware of
the character in light of an ethical code. Repeat the process of sharing and writing shared response in
the bubble. The next person takes a green marker and draws a green bubble that connects to the blue
bubble. What the group is going to be thinking this time is “What did EImer get from thinking the other
elephants were laughing at him?” This question goes along with the Psychological Plane: the reader
is aware of the psychological forces influencing the character. It is important to remember that
Profundity begins with the actions of the character and always goes back to the actions. It is also important
to remember that for the third bubble you must stay specific to the action, you can never go beyond the
next action. Students repeat this process for the next two actions on their own. As they are working you
wander from group to group monitoring the group discussion, giving advice, modeling discussion behavior,
prompting for deeper discussion and giving evaluative feedback that students can use to help monitor their
own discussion groups.

Next, the teacher explains to the students that they will understand stories and theme better when they
attempt to identify with the characters of the story. Every group now turns over their large sheet of chart
paper and makes a list of how these are like a character in the story. Think about the ways you are the
same as Elmer to make your list. This typically starts out as a list of physical characteristics; such as, we
are both animals. Teachers should get students to think deeper by posing situations from the story to
consider while they are filling out the chart. One such situation is pointing out that when Elmer was
standing with the herd still, quiet and serious, he yelled, “Booo!” If you would do that then you are like
Elmer. Teachers want students to see how their thinking is the same as Elmer’s. Do they do the same
things as Elmer? Do they think the same things are right or wrong?

An example of the power identifying with characters has in helping students get to the theme level came
about one day as while presenting this activity in a third grade classroom in Memphis, Michigan. We
walked into the classroom and were immediately able to identify at least one Elmer, in the room. You can
always identify the Elmers in classrooms very quickly. He was a very vivacious, very blond boy seated with
a group of about 10 students and he was keeping them very entertained as we were preparing for the
activity. He did stop long enough to become thoroughly engaged in the activity. However, when we got to
the part where they had to think about “Why did Elmer yell, “Booo!” he stood up, threw his arms in the air,
in very Elmer fashion, and announced, “Nobody needs to think, | know the answer, EImer was addicted to
attention, just like me!” It was a very easy jump for him to get from that understanding to the theme of “Be
true to yourself.”
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Go back to the person with the most buttons and have them turn the chart paper back over to the bubbling
side. He or she needs to draw a large brown bubble. What the group is going to be thinking about here is
“What is the theme of this story?” This question goes along with the philosophical plane: the
universal truth the author is trying to expound.

Then you finish up the activity by having everyone draw a square and respond to one of the prompts listed
on the three ways reading can transform your thinking page. This illustrates to students that universal
truths are generative. This step often takes you beyond the theme level to the ideas in action level. Now
that you know this to be true what can or are you going to do about it. This is the social action level that is
described well by Terri and Randy Bomer in their book, Reading and Writing for Social Action, (1999) and
by Paula Rogovin in her book, The Research Workshop, Bringing the World into Your Classroom (2001).

Here are some helpful hints to help you manage the activity in the classroom. This activity takes a few
hours to do with the children so think of creative ways to break it down and spread the instruction over
several days. You could do all the red bubbles one day, the blue bubbles the next day and then the green
bubbles another day or you could do the first action one day or you could do the first action one day the
second action the next day and then the third action another day. We recommend that the book be reread
each day before resuming the activity. Since it takes a great deal of time to complete the activity, be sure
to select text carefully. The teachers we have worked with always stress that they would never have
students complete this activity with a book they themselves had not personally analyzed. They want to
make sure they are able to help students through the tough spots and they want to make sure that the
theme the students infer is reasonable and justifiable given the evidence in the story.

Here are some helpful suggestions to help you present this activity in a to, with, and by format. When
modeling the activity the teacher will do all the talking and will be demonstrating how to draw the boxes and
bubbles and how to think about the questions before filling in the bubbles. A time or two of modeling
should be enough for most classes. When sharing the activity the teacher will share the talking and
thinking about the questions with the students. The teacher still draws the boxes and bubbles and fills
them in with synthesized answers. It looks and sounds like this when a teacher is sharing, the teacher
draws the red bubble and poses the question, “Why did Elmer think the other elephants were laughing at
him?” He or she then asks for responses from several students. The teacher then shares their own
response and shows the children how to synthesize the several responses into a statement that can be
written into the bubble. The teacher continues to share the talking and thinking until the activity is
completed. Again, a time or two of sharing should be enough for most classes. When independently
completing the activity, the students are to work alone. The teacher’s job becomes one of facilitator and
evaluator. As they are working, you wander from group to group, monitoring discussion, giving advice,
modeling discussion behavior, prompting for deeper discussion, and giving evaluative feedback that
students can use to help monitor their own discussion groups. The ultimate goal is to have kids either
using the Profundity Scale in small discussion groups or individually to understand text at a deeper level.

It is very helpful to repeat this process with a second thematically related book. A book that | often pair
with Elmer is Stand Tall Molly Lou Mellon, by Patty Lovell. The theme of both stories is “Be true to
yourself,” however; both characters accomplish this through entirely different means. By repeating the
process with thematically related books students can compare and contrast one characters understanding
of the theme with the other characters understanding of the theme and with their own understanding of the
theme. It also demonstrates to students that theme is inferred. It is the teacher in this case who is inferring
the theme of both books, declaring them thematically related and then asking students if they agree or
disagree with the theme that the teacher has inferred. To answer that question effectively students will
need to provide clear examples from the text to support their position. Looking at two thematically linked
books will lead students to a deeper understanding of both texts.
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As mentioned before, our ultimate goal is to have kids either using the Profundity Scale in small discussion
groups or individually to understand text at a deeper level. We hope, by now, that it is becoming clear to
you how useful the Profundity Scale is in helping students discuss and think about text. Hopefully,
students will be able to choose text about which they are curious, get with interested others and
successfully start and sustain a discussion group around that text. Hopefully, individual students will have
enough experience with thinking this way that it will become internalized and students will think this way
about all text. One teacher during a workshop remarked, “Now | have all the questions | need to discuss
texts with my students.” She was referring to the questions asked at each plane during the bubbling
activity.

Another adaptation was to use the Profundity Scale Matrix as shown on the next page. Teachers should
read two thematically linked texts. Then on a greatly enlarged version of the matrix they would lead
children through a group discussion about each box of the matrix. You complete the matrix one book at a
time. When you have completed the matrix for both books you can then lead discussions that compare
and contrast the two characters’ understanding of the theme to your own understanding of the theme.
Students then can agree or disagree if the theme of both stories really is the same. Of course, to
effectively answer that question, they will need to provide clear examples from the texts to support their
position. Using this matrix truly helps students develop a deeper understanding of both texts.

The theme of both stories really is the same. Of course, to effectively answer that question, they will need
to provide clear examples from the texts to support their position. Using this matrix truly helps students
develop a deeper understanding of both texts.
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CROSS TEXT QUESTIONS FOR “BARRIO BOY” AND “NAMES,

NOMBRES”
Q. Did Ernesto and Julia’s mother do the same kinds of things? How were their actions similar
or different?
A. Ernesto and Julia’s mother were very different in their approach their cultural differences. Ernesto

embraced his culture and took pride in it. Julia’s mother was embarrassed and ashamed of the way
her culture differed from that of the United States.

Q. How are their reasons for acting the way they did similar or different?
Ernesto allowed the teacher and principal of the school to show him how being a proud American

does not mean being ashamed of being Mexican. Julia’s mother tried to be a proud American by
denying her cultural heritage.

Q. Did you agree more with the way that Ernesto acted or with the way that Julia’s mother
acted? Why?

A. We agree with Ernesto because he was true to himself.

Q. Did Ernesto and Julia’s mother get the same thing for their actions? Why or why not?
Ernesto got what he wanted. He learned how to be proud of his country and his heritage. Julia’s
mother never did get comfortable with her cultural background while living in the United States.

Q. If both of the characters learned the same lesson what was the lesson?

You cannot change who you are just by changing your name.

Q. If each of the characters learned a different lesson what were the lessons learned?
Ernesto learned that “to be different is the miracle of life,” and that “celebrating diversity in others
and ourselves enriches our lives.
Julia’s mother learned that she could not change who she or her family was just by changing their
names.

Q. Do you agree or disagree that the theme of these two stories is “diversity?”

We agree.
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Writing in Response to
Reading
Graphic Organizer to Help
Students Organizer Their
Ideas
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Graphic Organizer for Scenario Writing

Theme:
Title Title
Scenario Question
‘What are the choices?
Choice 1 Choice 2

Your

Choice

Text Examples / Support
Text 1 Text 2

Cross-Text Connection

Related Personal Experience or Lesson Learned
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Language Arts
Activities:

Before, During and After
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Teacher Suggestion page

These ideas may be used for a variety of texts. Use your judgment and incorporate
them as you find appropriate.

Think — Aloud: This is a great comprehension strategy to use with many texts.
Skills include predicting, making connections, interpreting, visualizing, making
personal connections, inferring, and monitoring comprehension (using fix-up
strategies to address confusion and repair comprehension). Attached you will
find a blank format to use with your students, and also a form that includes
instructions. Improving Comprehension With Think-Aloud Strategies, by Jeffrey
Wilhelm, Ph. D. contains valuable information about this strategy.

Soap Box: This is a terrific activity to use when students are studying a story or
novel in which the characters hold strong opinions. The Soap Box activity allows
students to step into a character’s shoes in a meaningful manner. Students
gather around a box or chair. They should give their full attention to the speaker.
The speaker chooses a character to portray and must try to convince the others
to agree or disagree with his or her opinion. The students are encouraged to
play devil's advocate as they react to the speaker. Listening students may also
take on the role of other characters or those with different interpretations of a
character and may step up to the box to speak. This activity provides students
with the opportunity to explore a deeper understanding of a character and text.

Word Theater: Students choose two or three interesting vocabulary words from
a specified text. They then create a written plan / script detailing how they can
communicate the meaning of the words without speaking. The students will then
perform for the whole class or a small group who must try to guess each of the
words.

Cubing: This helps review a topic or can be used to compare and analyze a
theme.

Double-Entry Journals: Have students divide paper into two columns. Use
quotes from a character in the story and then have the students make a
connection to their own lives.

Create a Venn diagram.

Write a letter to the author letting he or she knows how their book has changed
your life.
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“THINK-ALOUD”

(A strategy for comprehension)

[Before Reading]

1. Set Purposes for Reading
(Preview the text by looking at the book’s title,
author, content, genre, and readability.)

Title:
Author:

Prompts:

“The title makes me think that this is going to be
about...”

“The photographs make me think that this will be
about...”

“The comments on the back make me think
that...”

[Shortly after beginning to read]

2. Connect Personally
(Show how you use your own experience to help make
meaning.)

Prompts:

“This is like ?

“This reminds me of

“This could help me with

[Further into the beginning of the story]
3. Monitor Comprehension
Prompts:

“What questions do you have about this
selection?”

“This is (not) making sense because

[Further into the beginning of the story]
4. Making Inferences
Prompts:

“How does [name of character] feel in the beginning
of the story?”

“How does [name of another character] feel?”

[In the middle of the story]

5. Visualize
(Show how you take the sensory and physical
details the author gives you and expand them in
your mind’s eye to create an image or a scene.)

Prompts:

“Draw one scene from the story and label it.”
“In my mind’s eye...”

“l imagine...”

“I see...” or “I have a picture of.”

[At the end of the story]
6. Making Inferences
Prompts:

“How does [name of character] feel at the end of the
story?”

“How does [name of another character] feel now?

[At the end of the story]
7. Determining Importance
Prompt:

“What is the most important idea of the last page
of this story?”

[Upon completion of the story]

8. Use Fix-up Strategies to Address Confusion

and Repair Comprehension.

(Problems with text can be addressed by: rereading;
reading ahead; review previous ideas; replace an
unknown word with one they think makes sense; look
up an unknown word in the dictionary; change their
ideas or visualizations.)

Prompt:

“When you came to a part you couldn’t understand,
what strategies did you use?”

Middle School — Diversity
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“THINK-ALOUD”

(A strategy for comprehension)

1. Set Purposes for Reading

Title:
Author:

“The title makes me think that this is going
to be about...”

2. Connect Personally

“This reminds me of ...”

3. Monitor Comprehension

“What questions do you have about this
selection?”

4. Making Inferences

“How does [name of character] feel in the
beginning of the story?”

“How does [name of another character] feel?”

5. Visualize

“Draw one scene from the story and label
it.”

6. Making Inferences

“How does [name of character] feel at the end
of the story?”

“How does [name of another character] feel
now?

7. Determining Importance

“What is the most important idea of the
last page of this story?”

8. Use Fix-up Strategies to Address
Confusion and Repair Comprehension.

“When you came to a part you couldn’t
understand, what strategies did you use?”
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Cubing

While cubing, students ponder a topic from six points of view. The name “Cubing” is
appropriate, due to the fact that cubes have six sides. The six sides to cubing are as follows:

Describe the topic, such as shape, color and size.

Compare the topic to something else. Think about the similarities and differences.
Associate the topic to something else and tell why the topic makes you think of this.
Analyze the topic and explain how it is made.

Apply the topic and tell how it is used.

Argue; take a stand, for or against the topic. List the reasons for your argument.

ocobhwnN~

Use these simple steps when utilizing the cubing exercise:

1. Choose a topic.

2. Divide the students into six groups; invite each group to look at the topic from one of the
six points of view. (Each student in the group can create his or her own point of view, if
you wish, each six member group can create it's own cube.)

3. Students should think about ideas within the point of view of the group. Do a drawing or
outline of ideas that were collectively gathered.

4. The students now will share their ideas with the class and attach their group ideas to a
box. (Students may choose to construct a cube by folding and gluing cardboard or
paper into a box.)

Application: Cubing can be used for across-the-curriculum thematic units. Middle and Upper
grades can cube topics such as Antarctica, endangered animals, the Underground Railroad,
and the Nile River. Cubing is also useful in analyzing the characters in a story. A group of
students wrote this cubing about Annemarie, the girl who helps to hide her Jewish friend Ellen in
Number the Stars (Lowry, 1989).

Describe: Annemarie is a Danish, Christian, ten-year-old girl. She has blond hair and blue
eyes and is very intelligent, athletic, and is a good friend.

Compare: Ellen and Annemarie are both intelligent Danish girls, and they are both good
friends. They are both good students as well. They are different because Annemarie has blond
hair and Ellen has brown hair. Annemarie is thinner than Ellen and she can run faster then her.
They are also of different religion, which is the biggest difference in this particular story. During
WWII religion was a factor in the safety of Ellen and the struggles of Annemarie.

Associate: Annemarie is just like the rest of us. She would fit right in with our class.
Analyze: Annemarie is a normal girl but she had to be brave because of the war, if we lived
through a war we might become strong like Annemarie. If a friend is in trouble you should try to

help them. Sometimes this might be dangerous.

Apply: It is a very smart thing to do, to pretend to be dumb. During the war, it can be
dangerous if you know too much.

Argue: Annemarie decided to be brave. She could have left Ellen to take care of herself but

she didn’t. Ellen had to be brave, if she hadn’t, she would have been sent to a concentration
camp or she could have been killed.
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Cubing ( make a box)

Argue (for or against)

Apply it

Describe it

Associate it
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Compare it

Analyze it
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Double Entry Journals

A double entry journal is a special type of journal for reading in which there are two
columns. On one side students write information from a book that they are reading. In
the other column they write personal thoughts about the information from the selection.
It is possible that the students will relate the information to their own lives and have a
reaction to the verses. They may even question or have some other form of connection to
the writings. A fifth graders reading journal is given as an example below.

Procedure
Writing a double entry journal.

1. The students should divide the pages in their reading logs into two columns. Label
the left “Quotes™ and the right column “Comments” or “Thoughts”.

2. While the students are reading or just after reading , ask them to write down one
or many interesting pieces of information in the left hand column of their journal.

Quotes Thoughts

Chapter 1 It reminds me of a time I

I tell you this is the sort of Stayed with my Uncle Tom
House where no one is going | in Texas. He had a huge
Mind what we do. House.

Chapter 5
“How do you know” he asked| I always used to hide when I
“that your sister’s story is not | little and my parents always
true?” had to find me. I used to play
make believe and pretend I
was under cover for the FBI

Middle School — Diversity
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3. Ask children to read the information again and then write the reasons for choosing
the information that they chose. Sometimes it works well of the students share
their information with a reading buddy. Then they can write down their thoughts
in the right column.

Application

These journals can be used for other reasons as well. The students can also use them for
taking notes on the story and in the right column they would write their perception of the
reading selection.

They could title it “Reading Notes” And “Questions” in the other column. These notes
can be taken as they read or just after reading. Afier talking about the story the students
can add discussion notes to their journal, all of the rest of the class information and
thoughts.

Young Students can use this type of journal as a means of predicting what will happen in
a story. Label the Left column “Predictions™ and the right column “ Outcome”. On the
left side the student can draw or write about what they predict will happen and do the
same with the outcome “ what really happened?”
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Double Entry Journal

Quotes from the story

Connection to my life
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Teacher Suggestion Page — Diversity

The following strategies can be incorporated with texts associated with diversity:

Ray Charles: Play CDs that have the music of Ray Charles and other black musicians
and vocalists.

Old Henry: Have the students write the mayor’s response to Henry in poetic form.

Mrs. Katz and Tush. Students will research how people of diverse cultures celebrate
holidays.

Craft Lessons Teaching Writing K-8, by Ralph Fletcher and Joann Portalupi is a book,
which contains strategies that can be used with the following texts: “Chicken Sunday”
and “Mrs. Katz and Tush” on Page 86.
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