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~Thematic Units~ 
 

Dear Colleagues: 
 
The purpose of this project was to organize thematic units related to previously published MEAP 
ELA prototypes using best practices in reading and writing. 
 
These were developed by, real teachers, just like you!  We worked to make them teacher friendly 
for easy implementation in your classroom.  Teachers from school districts across St. Clair County 
gathered the material.  The units are a representation of what each group of teachers thought was 
important to your grade level and to the themes in the prototypes.   
 
Every packet includes THEME RELATED TEXT SETS.  These are titles that can be used in a 
variety of ways to develop a deeper understanding of themes.  We have noted the PAIRED 
TEXTS (look for the #2) and LISTENING TEXT (#3) that are included in the prototypes.  We also 
noted the title(s) we used for FRAYER’S MODEL (#1).   
 
A PROFUNDITY MATRIX was developed for each set of paired texts in the prototype to help in 
identifying possible themes.  The matrix also helps look across text to make cross text 
connections.  Blank copies of this chart are included and can be used in your classroom to help 
students make connections between other texts. 
  
CROSS TEXT QUESTIONS were written and answered to aid in responding to both the multiple 
choice questions and the provocative question given in the second writing piece of the ELA MEAP 
assessment. 
 
Many packets include one or more WRITING MODELS for the second writing piece.  We suggest 
you use these before or after student writing to exhibit a well written constructed response.   
 
The TEACHER SUGGESTION PAGE is a personal response by the individuals involved in the 
project.  Some contain anecdotes from the use of the material in their classrooms.  Others contain 
a plethora of ideas to implement.  We hope these help. 
 
OTHER ACTIVITIES (#4) are poems, plays, articles, reader’s theater presentations and related 
suggestions to further develop understanding of the themes.   
 
It is our sincere hope these packets are useful to you and your students.   
 
Happy reading and writing! 
 

4th Grade – Integrity 3



Teacher Suggestion Page – Integrity 
 
 
 
Dear Colleagues: 
 
Here are some notes and ideas that we hope you can use. 
 
We have included a reader’s theater activity and a play for you.   
 
In the play “The Country Torn Apart” you need to use Act 3-Surrender at Appomattox to discuss 
the true meaning for the theme of integrity.  General Grant treats General Lee with the utmost 
respect when Lee asks Grant to provide his men with food and water because they were very 
hungry.  Grant responds, “Certainly, sir.”  We use this during Social Studies to integrate curriculum 
and to save precious reading instruction time. 
 
Every month at our building, teachers and staff choose students who have exhibited traits that 
build integrity. These students are given a certificate and their names are put on display on a 
public bulletin board.  Discussing the good points of these children that others observe would help 
internalize the theme. 
 
The picture books can be included at any grade level.  Our fourth graders plant seeds and care for 
them in different ways to tie in The Empty Pot.  You could easily do a Science, Math and 
Economics integrated lesson with Kermit the Hermit. 
 

When we read Stone Fox we discuss the integrity (or lack of) of all the characters.  The children 
love the book and easily understand that the main characters take responsibility seriously.  We 

also show the movie and compare it to the book (ELA Standard 9, Benchmark 1).
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ELA Prototype Materials 
 

 
• Thematically related texts 
• Frayer’s Model examples 
• Writing from knowledge and experience using narrative strategies 
• Profundity examples 
• Cross Text Question examples 
• Writing in Response to Reading example 

 
These materials were designed to provide examples of instructional approaches 
that will help you and your students prepare for the ELA assessment.  The 
examples are all possible answers; they are not to be considered the “right” 
answers.  We wanted to provide examples of other teachers’ thinking through 
Frayer’s, Profundity and cross text questions to help guide you through your own 
thinking. 
 
The sequence of instruction would be to introduce the theme through using the 
Frayer’s Model of concept attainment.  Have students write from knowledge and 
experience.  Think through each reading selection using the profundity scale to 
create a matrix by which cross text questions can be posed and answered.  
Examples and blank copies are provided to help you in planning instruction. 
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Thematically Related Text Sets – Integrity 
 

 

CODE TITLE AUTHOR 

 A Big Fat Enormous Lie Marjorie Weinman Sharmat  
 

2 A Day’s work Eve Bunting  
 

 Kate Shelley and the Midnight Express Margaret Wetterer  
 

 Kermit the Hermit Bill Peet  
 

4 The Country Torn Apart – Play Dallas Murphy  
 

1 The Empty Pot Demi  
 

3 The Summer My Father Was Ten Pat Brisson  
 

2 Too Many Tamales Gary Soto  
 

 
 
Code Key:   
Suggested Uses 
 
1 – Frayer’s Model 
 
2 – Paired Text 
 
3 – Listening  
 
4 – Other 
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Integrity is… 
 
Taking responsibility for your actions 

Integrity is not… 
 
Ignoring what is expected of you 

 

 

  
 
 
 
 
   

INTEGRITY 

Examples: 
 
Paul always tells the truth about where he 
is gong and what he will be doing. 
 
 
 

Non examples: 
 
Sally’s mom drives faster than the 
speed limit if she thinks the police 
aren’t around. 
 
 

 
…from The Empty Pot, by Demi 

 
 
 

Examples: 
 
Ping worked hard to grow the plant. 
 
Ping was honest about the plant not 
growing. 
 
Father told Ping his best was good 
enough for the Emperor. 

 

 
 

Non examples: 
 
The other children used different 
seeds. 
 
Ping’s friend made fun of Ping’s plant. 

…as you continue through the prototype add examples from each of the reading 
and listening selections 
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Integrity is…      Integrity is not… 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

INTEGRITY 
 
 
 
 
Examples:               Non examples: 
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Writing From Knowledge and Experience 
 
The English Language Arts MEAP assessment requires students to write from 
knowledge and experience.  Students may choose the style or genre of writing that 
suites them best. However, the majority of students choose to write personal 
narratives. Dr. Elaine Weber, Barbara Nelson and Ray Woods, the authors of 
Profiles in Writing 2002, have granted us permission to offer you some information 
from the book.  This may help you instruct students in personal narratives. 
 
These resources will provide you with: 
 
¾ Description of the four qualities of writing the MEAP assessment used to 

evaluate student writing; 

¾ A model for creating writing prompts; 

¾ Examples of well written student papers; 

¾ Attributes of writing that commonly appear at this grade level; 

¾ Strategies used by narrative writers; and  

¾ Examples of student papers with the narratives strategies highlighted. 
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Using Profundity in Grades 3-12 
 
 
To get third through twelfth graders to think about books at the theme level we use an activity that is 
systematic, based on the Profundity Scale, and dependent upon group discussion.  The activity must be 
presented using the to, with and by format.  First the teachers model the entire activity to their students. 
Next, teachers will share the responsibility of the activity with their students.  Then teachers will guide 
students working in small groups through the use of the activity.  Finally, students will independently work 
in small discussion groups to complete the activity or independently complete the activity.  Following are 
the directions we give to teachers to guide students working in small groups.  From these directions you 
should be able to model and share the activity and to help students move to independent use of this 
activity.  The directions will be followed by some hints to help you do that. Depending upon the age of the 
student, adjust how much direction is needed. 
 
To prepare for the activity you need the following materials for each small group working on the activity; 
sets of eight different color markers, large sheets of unlined chart paper:  two sheets for the teacher and 
one sheet for each small group.  You will also need a great book.  There is a list of thematically linked text 
at the beginning of this unit.  If they are books that you and your students have enjoyed over time they are 
probably good books with good lessons to be learned. 
 
We are going to demonstrate the use of the activity using the book, Elmer, by David McKee.  Elmer, is the 
story of a patchwork colored elephant.  He is always the center of attention until one day he mistakenly 
gets the notion that the other elephants are laughing at him, not with him.  He leaves the herd to find a 
berry bush that has elephant colored berries.  He covers himself in berry juice until he looks like any other 
elephant.  When he rejoins the herd he is unnoticed by the others.  He stands there seriously still until he 
can’t stand it any longer and yells, “Booo!”  The other elephants think it is a great joke and make the 
remark that Elmer should have been there to enjoy the joke.  In the next moment a rain cloud showers 
Elmer back to his normal patchwork color.  All the elephants think that what Elmer did was his best joke 
ever and they decide to have a parade each year to celebrate Elmer’s best joke.  So, every year Elmer 
comes to the parade looking like a normal elephant and all the other elephants color themselves 
patchwork.   
 
To begin, hang two sheets of chart paper up where everyone can see them.  Devise a way for students to 
gather the material they need.  We usually have them count the number of buttons on their person.  The 
one with the most buttons gets to come up and get the markers and sheet of chart paper.  Once everyone 
is situated in small groups, four to a group seems to be a workable size, and has the materials they need 
you tell the students to listen for the actions of the main character in the story as you read.  Profundity 
depends on following the actions of one character throughout the story. 
 
Tell the students to listen for the actions of Elmer as you read the story.  Remind them that actions are the 
things Elmer does.  Read the story aloud to the class.  As a class cooperatively build a list of important 
actions on the first piece of chart paper.  This list goes along with the Physical Plane:  the reader is 
aware of the physical actions of the character.  Choose the three actions the class feels are the most 
important being sure that one of them is the turning point of the story (the turning point is often the clearest 
example of the theme in stories).  Then explain that they will be working in co-operative groups, which 
means we will listen to each person talk and each person will have an opportunity to talk.  The person with 
the most buttons needs to pick up the black marker and draw this shape (a rectangle divided into three 
equal parts) in the middle of their group chart paper.  Then they write one of the three actions chosen by 
the class in each of the boxes.  As they are writing the teacher also draws the boxes and writes one of the 
three actions in each of the boxes (on the second sheet of chart paper), as a model. 
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We always have the students use the markers as their talking sticks.  That means when you have the 
marker in your hand it is your turn to talk and everyone should listen to what you have to say.  It is very 
important to establish this procedure from the very beginning especially if this is the first time the student 
will be working in cooperative discussion groups.  The first student in each group to have a marker is the 
one with the most buttons on his or her person.  We always start there and then have the students 
exchange the use of the marker by the order they are sitting in, moving clock-wise around the group.  So, 
moving clock-wise around the group the next person needs a red marker to draw a red bubble that 
connects to the first action box.  We are going to use the example for Elmer to help explain the next steps.  
What the group is going to be thinking about is “Why did Elmer think the other elephants were laughing at 
him?”  This question goes along with the Mental Plane:  the reader is aware of the intellectual 
actions of the character.  The person with the red marker tells why first, then passing the marker clock-
wise, everyone gets to share his or her reason why.  When everyone is done sharing, the group 
synthesizes the information and the person with the red marker writes their response in the red bubble.  
The next person takes a blue marker and draws a blue bubble that connects to the red bubble.  What the 
group is going to be thinking this time is “was it right or wrong for Elmer to think the other elephants were 
laughing at him and tell why?”  This question goes along with the Moral Plane:  the reader is aware of 
the character in light of an ethical code.  Repeat the process of sharing and writing shared response in 
the bubble.  The next person takes a green marker and draws a green bubble that connects to the blue 
bubble.  What the group is going to be thinking this time is “What did Elmer get from thinking the other 
elephants were laughing at him?”  This question goes along with the Psychological Plane:  the reader 
is aware of the psychological forces influencing the character.  It is important to remember that 
Profundity begins with the actions of the character and always goes back to the actions.  It is also important 
to remember that for the third bubble you must stay specific to the action, you can never go beyond the 
next action.  Students repeat this process for the next two actions on their own.  As they are working you 
wander from group to group monitoring the group discussion, giving advice, modeling discussion behavior, 
prompting for deeper discussion and giving evaluative feedback that students can use to help monitor their 
own discussion groups. 
 
Next, the teacher explains to the students that they will understand stories and theme better when they 
attempt to identify with the characters of the story.  Every group now turns over their large sheet of chart 
paper and makes a list of how these are like a character in the story.  Think about the ways you are the 
same as Elmer to make your list.  This typically starts out as a list of physical characteristics; such as, we 
are both animals.  Teachers should get students to think deeper by posing situations from the story to 
consider while they are filling out the chart.  One such situation is pointing out that when Elmer was 
standing with the herd still, quiet and serious, he yelled, “Booo!”  If you would do that then you are like 
Elmer.  Teachers want students to see how their thinking is the same as Elmer’s.  Do they do the same 
things as Elmer?  Do they think the same things are right or wrong? 
 
An example of the power identifying with characters has in helping students get to the theme level came 
about one day as while presenting this activity in a third grade classroom in Memphis, Michigan.  We 
walked into the classroom and were immediately able to identify at least one Elmer, in the room.  You can 
always identify the Elmers in classrooms very quickly.  He was a very vivacious, very blond boy seated with 
a group of about 10 students and he was keeping them very entertained as we were preparing for the 
activity.  He did stop long enough to become thoroughly engaged in the activity.  However, when we got to 
the part where they had to think about “Why did Elmer yell, “Booo!” he stood up, threw his arms in the air, 
in very Elmer fashion, and announced, “Nobody needs to think, I know the answer, Elmer was addicted to 
attention, just like me!”  It was a very easy jump for him to get from that understanding to the theme of “Be 
true to yourself.” 
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Go back to the person with the most buttons and have them turn the chart paper back over to the bubbling 
side.  He or she needs to draw a large brown bubble.  What the group is going to be thinking about here is 
“What is the theme of this story?”  This question goes along with the philosophical plane:  the 
universal truth the author is trying to expound. 
 
Then you finish up the activity by having everyone draw a square and respond to one of the prompts listed 
on the three ways reading can transform your thinking page.  This illustrates to students that universal 
truths are generative.  This step often takes you beyond the theme level to the ideas in action level.  Now 
that you know this to be true what can or are you going to do about it.  This is the social action level that is 
described well by Terri and Randy Bomer in their book, Reading and Writing for Social Action, (1999) and 
by Paula Rogovin in her book, The Research Workshop, Bringing the World into Your Classroom (2001). 
 
Here are some helpful hints to help you manage the activity in the classroom.  This activity takes a few 
hours to do with the children so think of creative ways to break it down and spread the instruction over 
several days.  You could do all the red bubbles one day, the blue bubbles the next day and then the green 
bubbles another day or you could do the first action one day or you could do the first action one day the 
second action the next day and then the third action another day.  We recommend that the book be reread 
each day before resuming the activity.  Since it takes a great deal of time to complete the activity, be sure 
to select text carefully.  The teachers we have worked with always stress that they would never have 
students complete this activity with a book they themselves had not personally analyzed.  They want to 
make sure they are able to help students through the tough spots and they want to make sure that the 
theme the students infer is reasonable and justifiable given the evidence in the story. 
 
Here are some helpful suggestions to help you present this activity in a to, with, and by format.  When 
modeling the activity the teacher will do all the talking and will be demonstrating how to draw the boxes and 
bubbles and how to think about the questions before filling in the bubbles.  A time or two of modeling 
should be enough for most classes.  When sharing the activity the teacher will share the talking and 
thinking about the questions with the students.  The teacher still draws the boxes and bubbles and fills 
them in with synthesized answers.  It looks and sounds like this when a teacher is sharing, the teacher 
draws the red bubble and poses the question, “Why did Elmer think the other elephants were laughing at 
him?”  He or she then asks for responses from several students.  The teacher then shares their own 
response and shows the children how to synthesize the several responses into a statement that can be 
written into the bubble.  The teacher continues to share the talking and thinking until the activity is 
completed.  Again, a time or two of sharing should be enough for most classes.  When independently 
completing the activity, the students are to work alone.  The teacher’s job becomes one of facilitator and 
evaluator.  As they are working, you wander from group to group, monitoring discussion, giving advice, 
modeling discussion behavior, prompting for deeper discussion, and giving evaluative feedback that 
students can use to help monitor their own discussion groups.  The ultimate goal is to have kids either 
using the Profundity Scale in small discussion groups or individually to understand text at a deeper level. 
 
It is very helpful to repeat this process with a second thematically related book.  A book that I often pair 
with Elmer is Stand Tall Molly Lou Mellon, by Patty Lovell.  The theme of both stories is “Be true to 
yourself,” however; both characters accomplish this through entirely different means.  By repeating the 
process with thematically related books students can compare and contrast one characters understanding 
of the theme with the other characters understanding of the theme and with their own understanding of the 
theme.  It also demonstrates to students that theme is inferred.  It is the teacher in this case who is inferring 
the theme of both books, declaring them thematically related and then asking students if they agree or 
disagree with the theme that the teacher has inferred.  To answer that question effectively students will 
need to provide clear examples from the text to support their position.  Looking at two thematically linked 
books will lead students to a deeper understanding of both texts. 
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As mentioned before, our ultimate goal is to have kids either using the Profundity Scale in small discussion 
groups or individually to understand text at a deeper level.  We hope, by now, that it is becoming clear to 
you how useful the Profundity Scale is in helping students discuss and think about text.  Hopefully, 
students will be able to choose text about which they are curious, get with interested others and 
successfully start and sustain a discussion group around that text.  Hopefully, individual students will have 
enough experience with thinking this way that it will become internalized and students will think this way 
about all text.  One teacher during a workshop remarked, “Now I have all the questions I need to discuss 
texts with my students.”  She was referring to the questions asked at each plane during the bubbling 
activity. 
 
Another adaptation was to use the Profundity Scale Matrix as shown on the next page.  Teachers should 
read two thematically linked texts.  Then on a greatly enlarged version of the matrix they would lead 
children through a group discussion about each box of the matrix.  You complete the matrix one book at a 
time.  When you have completed the matrix for both books you can then lead discussions that compare 
and contrast the two characters’ understanding of the theme to your own understanding of the theme.  
Students then can agree or disagree if the theme of both stories really is the same.  Of course, to 
effectively answer that question, they will need to provide clear examples from the texts to support their 
position.  Using this matrix truly helps students develop a deeper understanding of both texts.   
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CROSS TEXT QUESTIONS FOR “ABUELO” AND “TOO MANY 
TAMALES” 

 
 
Q.  Did Abuelo and Maria do the same kinds of things?  How were their actions 

similar or different? 
 
A.  Abuelo and Maria both made mistakes, but Abuelo accepted his responsibility as 

soon as he realized his mistake.  Maria tried to find the ring without telling her 
mother. 

 
 
Q.   How are their reasons for acting the way they did similar or different? 
 
A.   Grandfather did not understand what he was supposed to do so he picked the 

wrong plants.  Maria wanted to feel grown up so she tried on the ring. 
  
 
Q.  Did you agree more with how Abualo acted or how Maria acted?  Why?  
 
A.  We agree with Abuelo more than Maria because he told Ben right away he would 

finish the job correctly.  Maria avoided telling the truth.   
 
 
Q. Did Abuelo and Maria get the same thing for their actions?  Why or why 

not?   
 
A.  They both got the satisfaction of knowing they did the right thing.    
 
 
Q. If both of the characters learned the same lesson what was the lesson? 
 
A. It is important and good to take responsibility for your actions. 
 
 
Q. If each of the characters learned a different lesson what were the lessons 

learned? 
 
A. Maria learned that honesty is best.  Abuelo learned that good character is    

rewarded. 
 
 
Q. Do you agree or disagree that the theme of these two stories is “integrity.” 
 
A. We agree. 
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Simple Graphic Organizer 

to Help Students 
Organize Writing Ideas 
for Writing in Response 

to Reading 
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House Organizer 

  

Support from Selection 1 Support from Selection 2 

Make a Connection 

Name ___________________________
 
Date ____________________________                                             

                                                                 State 
                                                                Your Position 
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Reading and Writing, (Part 2b) 

Applying Ideas to a Task 
 
 
Directions: 
 
During Part 2a of this text you read A Day’s Work and Too Many Tamales.  You may 
look back at the reading selections to help you answer the following question. 
 
Is it a good idea to wait to take responsibility for your own actions?  Yes or no.  Tell why 
you agree or disagree.  Use examples from both texts to support your thinking.  Tell 
how the two reading selections are alike or connected. 
 
 
 
When finished writing fill out this checklist. 
 
 
  Did I state a position (agree or disagree)? 
 
  Did I tell why? 
 
  Did I use examples from both texts? 
 

Did I show how the texts are connected or alike?
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Writing – Integrity (Model) 
 
 
I disagree that it is a good idea to wait to take responsibility for your own actions.  What 
if someone else gets blamed for some mistake you made?  That is not fair.  Waiting to 
take responsibility for your actions can lead to trouble.  I have found people are much 
more forgiving if you admit a mistake quickly.  You also earn people’s respect by 
showing integrity.  For example, at our school the principal’s award is given to a fifth 
grade student who has been an example to others because he or she has consistently 
taken responsibility in schoolwork, activities, and in social situations. 
 
 In Too Many Tamales, Maria not only felt badly about losing her mother’s ring, she also 
got sick from eating the tamales to find the lost ring.  If she had gone to her mother and 
taken responsibility right away, she would have learned that her mother had the ring all 
along.  Abuelo in A Day’s Work admitted his mistake and told Ben he would replant the 
flowers before he would accept any pay.  He did not wait to take responsibility for his 
actions.  Abuelo’s integrity earned Ben’s respect and “more than just a day’s work!” 
 
Both of the books talk about integrity.  In the future, I will follow Abuelo’s example and 
take responsibility for my actions quickly even though I may have to admit I made a 
mistake. 
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Related 
Language Arts 

Activities: 
 

Before, During and After 
Prototypes 
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Rate Your Words 
 
 
Directions:  Write each word that appears in the first column in the column that matches 
your understanding of the word. 
 
4 = Words you know and can use correctly 
 
3 = Words you almost know but the meanings are foggy 
 
2 = Words you think you have see or heard before 
 
1 = Words you do not know at all 
 
 

Words 4 3 2 
 

1 
 

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 

    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
94 Unit 4:  Developing Word Meaning   NCREL-STRP Handbook 
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Cubing 
 
 
While cubing, students ponder a topic from six points of view.  The name “Cubing” is 
appropriate, due to the fact that cubes have six sides. The six sides to cubing are as follows: 
 

1. Describe the topic, such as shape, color and size. 
2. Compare the topic to something else.  Think about the similarities and differences. 
3. Associate the topic to something else and tell why the topic makes you think of this. 
4. Analyze the topic and explain how it is made. 
5. Apply the topic and tell how it is used. 
6. Argue; take a stand, for or against the topic.  List the reasons for your argument. 

 
Use these simple steps when utilizing the cubing exercise: 
 

1. Choose a topic 
2. Divide the students into six groups; invite each group to look at the topic from one of            

the six points of view. (Each student in the group can create his/her own point of view, if 
you wish, each six member group can create it’s own cube.) 

3. Students should think about ideas within the point of view of the group.  Do a drawing or 
outline of ideas that were collectively gathered. 

4. The students now will share their ideas with the class and attach their group ideas to a 
box.  (Students may choose to construct a cube by folding and gluing cardboard or 
paper into a box.) 

 
Application: Cubing can be used for across-the-curriculum thematic units.  Middle and upper 
grades can cube topics such as Antarctica, endangered animals, the Underground Railroad, 
and the Nile River. Cubing is also useful in analyzing the characters in a story.  A group of 
students wrote this cubing about Annemarie, the girl who helps to hide her Jewish friend Ellen in 
Number the Stars (Lowry, 1989): 
 
Describe: Annemarie is a Danish, Christian, ten-year-old girl.  She has blond hair and blue 
eyes and is very intelligent and athletic.  She is a good friend. 
 
Compare: Ellen and Annemarie are both intelligent Danish girls, and are both good friends. 
They are both good students as well.  They are different because Annemarie has blond hair and 
Ellen has brown hair.  Annemarie is thinner than Ellen and she can run faster then Ellen.  They 
are also of different religion, which is the biggest difference in this particular story. During WWll 
religion was a factor in the safety of Ellen and the struggles of Annemarie. 
 
Associate: Annemarie is just like the rest of us.  She would fit right in with our class.   
 
Analyze: Annemarie is a normal girl but she had to be brave because of the war, if we lived 
through a war we might become strong like Annemarie. If a friend is in trouble you should try to 
help them, even though it might be dangerous.   
 
Apply: It is a very smart thing to do, to pretend to be dumb.  During the war, it can be 
dangerous if you know too much. 
 
Argue: Annemarie decided to be brave.  She could have left Ellen to take care of herself, but 
she didn’t.   Ellen had to be brave, if she hadn’t she would have been sent to a concentration 
camp or she could have been killed. 
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Retelling Steps Using the GO! Chart 
 
[Adapted from  The Power of Retelling - Developmental Steps for Building Comprehension, by Vicki 
Benson and Carrice Cummins] 
 
Standard Retelling Steps: 
 
Day 1 1. Predictions / Vocabulary 

 

Before reading have students make predictions based on title and the 
cover of the book. 
 

Give children vocabulary that is used in the story to help guide predictions. 
 

A prediction should be logical, derived from the given information.  The 
teacher should always ask the child why and refer to story structure i.e. 
setting, characters, problem and solution. 
 

Then children should be able to add vocabulary words that they think they 
may see in the text. (READ STORY) 

 
Day 2 2. Confirm or disconfirm predictions based on the reading. 

 
 3. Understandings / Interpretations / Connections 

 

In these two columns the students will be analyzing and organizing the 
story. 
 

Understandings: The teacher should challenge the students to support 
their understandings from the story and continually refer back to the book. 
 

Interpretations: When interpreting the story the children will reach a deeper 
understanding by questioning the story.  Some questions will be what they 
were wondering during reading but others will extend beyond the story. 
 

Connections: In this column children will relate the text to a personal 
experience, another text or a worldview. 

 
Day 3 4. Retelling 

 

Now it is time to put the story back together.  The shapes will help guide 
the students in analysis and organization of the story.  (Teacher may have 
to work with the shapes prior to this story.) 
 

 
The circle 
symbolizes the end 
and the idea, “what 
goes around comes 
around.”  This is 
where the solution to 
the problem is 
discovered. 
 

The rectangle 
symbolizes the middle, 
because we usually 
find the events that 
take place that lead to 
the resolution of the 
problem.  Insert one 
event for each corner.

The triangle symbolizes 
the beginning, because 
we usually find the 
characters, the setting, 
and the problem there. 
Each point represents 
one of the story 
elements. 
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Grand Conversations 
 
 
A discussion about a story that includes student exploration of the characters and 
thoughts and feelings about the book can be acquired with Grand Conversation. 
The students can face each other and talk more openly in a circle; they can see each 
other better.  
 
How to conduct a Grand Conversation: 
 

1. Have the class read the story or read the story to the class. 
2. The students will respond with a Quick Write or they may write their thoughts in a 

reading journal. 
3. Bring all the students together in a group to participate in a discussion about the 

story.  Smaller groups may be used. 
4. During the discussion the students will share their ideas about the story. 
5. Encourage the students to share their thoughts about the illustrations and the 

characters. 
6. Use Questions to begin the conversation. “Who would like to begin?” What did 

you think about this part?” 
7. Allow them to read from their Quick Writes or journals. 
8. Leave the story available to the students so they may look up a certain point in 

the story that interested them. 
 
 
Applying the Grand Conversation 
 
This procedure only takes about twenty minutes.  If a novel is being read, a 
discussion could follow every chapter.   Students should be encouraged to 
participate but observing others in this process might prompt participation for next 
time, therefore, no grade is necessary.  If a student is more comfortable writing in 
their reading journal or drawing pictures about the story encourage them to show 
their work. 
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What is Reader’s Theater? 
 
 

Reader’s Theater is minimal theater in support of literature and reading.  There are 
many styles of Reader’s Theater, but nearly all share these traits: 
 
No full memorization.  Scripts are held during performance. 
 
No full costume.  If used at all, costumes are partial and suggestive, or neutral and 
uniform. 
 
No full stage sets.  If used at all, sets are simple and suggestive.  Narration provides the 
framework for dramatic action.  Reader’s Theater was developed as a convenient and 
effective means to present literary works in dramatic form.  This is still its primary use, 
though many scripts now published are original dramatic works rather than literary 
adaptations.   
 
Originally popular on college campuses, Reader’s Theater has now moved to the lower 
grades, where it is seen as a key tool for creating interest in reading.  Kids love to do it, 
and they give it their all – more so because it’s a team effort, and they don’t want to let 
down their friends!  And if the script is based on an available book, they will definitely 
want to read it.  What’s more, Reader’s Theater is a simple activity for the teacher, since 
it requires no setup apart from the reproduction of scripts. 
 
Reader’s Theater has been found effective not only for language arts, but for social 
studies as well.  Performing multicultural literature is one of the best ways for students 
to become interested in and familiar with other cultures. 
 
 
Internet Resources: 
 
www.lisablau.com 
 
www.aaronshep.com 

 
 

For more Reader’s Theater, visit Aaron Shepard’s RT Page 
at  

www.aaronshep.com/rt 

 
 
(The Princess Mouse is recommended for this unit.  The written script can be found at the above web 
address.) 
 
If you would like another excellent example of Reader’s Theater, A Country Torn Apart (1861-1865) is 
thematically related to this unit and is a very well thought out piece of literature. It can be found in 10 Easy 
to Read American History Plays, by Scholastic Books.
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Excellent Resources of Activities That Build 
Understanding of Themes 

 
 
Tom Jackson offers three useful resources to encourage active 
participation.  I have used these activities in my classroom and the students 
not only enjoyed participating, they gained valuable insight into some of 
life’s lessons.  These lessons encourage active learning through role-
playing, games, demonstrations, and problem solving.  Skills taught are 
transferable to other tasks.  Students learn to analyze, draw conclusions, 
and assume responsibility.  These lessons can be used as an anticipatory 
set for theme in the ELA Prototypes. 
 
 

 
Activities That Teach, by Tom Jackson 
More Activities That Teach, by Tom Jackson 
Still More Activities That Teach, by Tom Jackson 
 
To order any of these books or other materials: 
 
Active Learning Center, Inc. 
3835 West 800 North 
Cedar City, UT  84720 
www.activelearning.org 
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