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~Thematic Units~ 
 

Dear Colleagues: 
 
The purpose of this project was to organize thematic units related to previously 
published MEAP ELA prototypes using best practices in reading and writing. 
 
These were developed by, real teachers, just like you! We worked to make them 
teacher friendly for easy implementation in your classroom.  Teachers from school 
districts across St. Clair County gathered the material.  The units are a representation of 
what each group of teachers thought was important to your grade level and to the 
themes in the prototypes.   
 
Every packet includes THEME RELATED TEXT SETS.  These are titles that can be 
used in a variety of ways to develop a deeper understanding of themes.  We have noted 
the PAIRED TEXTS (look for the #2) and LISTENING TEXT (#3) that are included in 
the prototypes.  We also noted the title(s) we used for FRAYER’S MODEL (#1).   
 
A PROFUNDITY MATRIX was developed for each set of paired texts in the prototype to 
help in identifying possible themes.  The matrix also helps look across text to make 
cross text connections.  Blank copies of this chart are included and can be used in your 
classroom to help students make connections between other texts. 
  
CROSS TEXT QUESTIONS were written and answered to aid in responding to both the 
multiple choice questions and the provocative question given in the second writing piece 
of the ELA MEAP assessment. 
 
Many packets include one or more WRITING MODELS for the second writing piece.  
We suggest you use these before or after student writing to exhibit a well written 
constructed response.   
 
The TEACHER SUGGESTION PAGE is a personal response by the individuals 
involved in the project.  Some contain anecdotes from the use of the material in their 
classrooms.  Others contain a plethora of ideas to implement.  We hope these help. 
 
OTHER ACTIVITIES (#4) are poems, plays, articles, reader’s theater presentations and 
related suggestions to further develop understanding of the themes.   
 
It is our sincere hope these packets are useful to you and your students. 
 
Happy reading and writing! 
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High School ELA Prototype 
 

Thematic Unit Teacher Comments 
 
 
This unit contains possible strategies that could be used when implementing the ELA 
prototype test. In compiling the strategies and lesson ideas, we looked at Buckle Down! 
On Michigan English Language Arts to see which skills the “experts” felt were important. 
We then looked for activities that would support these areas.  
 
As high school teachers know, most supplementary materials seem to be targeted at 
grades K-8. In our searching we encountered the same problem. The strategies 
included in this thematic unit are based on ideas that will work regardless of grade level. 
In some cases, however, the materials themselves may be on the young side, 
especially when working with eleventh and twelfth graders. These materials were 
included in the unit because the strategies are effective, but they may need to be 
adapted to fit older students’ needs.  
 
We found that the Frayer’s Model and the Profundity Matrix (or variations of these 
methods) were very effective for directing student thinking and discussion to higher 
levels. For a more direct activity to prepare students for writing a response to a 
scenario, the Graphic Organizer for Scenario Writing was very effective because it helps 
students clarify their choices and see the connections for the their response. 
 
 
Comments About Problems and Revisions in the Prototype 
 
The Individual Rights prototype had required students to read a whole booklet on the 
Disability Rights Movement, which was very cumbersome.  Now the students only have 
to read a two page section which is much more manageable. 
 
The reading selections for the Trust prototype relate more to the idea of trusting 
yourself, but the scenario question has more to do with trusting others.  However, these 
prototypes were already in print and changes could not be made.  
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ELA Prototype Materials 
  
 
� Thematically related texts 
� Frayer’s Model examples 
� Profundity examples 
� Cross Text Question examples 
� Writing in Response to Reading example 

 
These materials were designed to provide examples of instructional 
approaches that will help you and your students prepare for the ELA 
assessment.  The examples are all possible answers; they are not to be 
considered the “right” answers. We wanted to provide examples of other 
teachers’ thinking through Frayer’s, Profundity and cross text questions to 
help guide you through your own thinking. 
 
The sequence of instruction would be to introduce the theme through using 
the Frayer’s Model of concept attainment.  Think through each reading 
selection using the profundity scale to create a matrix by which cross text 
questions can be posed and answered.  Examples and blank copies are 
provided to help you in planning instruction. 
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Thematically Related Text Sets – Trust 
 
 

CODE TITLE AUTHOR GENRE 

2 Casey at the Bat Ernest Lawrence Thayer Poem 

2 Eleanor Roosevelt Russell Freedman Biography excerpt 

3 Brian’s Song William Blinn Novel excerpt 

 Miss Rumphius Barbara Cooney Picture Book 

1 The Odyssey – Penelope’s Test Homer Epic Poem excerpt 

 Abraham and Isaac  The Bible excerpt 

 Macbeth William Shakespeare Play 

 
 
 
Code Key:   
Suggested Uses 
 
1 – Frayer’s Model 
 
2 – Paired Text 
 
3 – Listening Selection 
 

 
  

High School - Trust 6



 

High School - Trust 7



 
 
 
Trust is… 
 
Honesty 

Being able to depend on something 

Trust is not… 
 
Unfaithfulness 

Being deceitful 
 

 

 
 

 
 

TRUST  
 
 
   
Examples: 
 
Doing what you say you will do 
 
Don’t tell lies 
 
Keep secrets 
 
 
 
  

Non examples: 
 
Lying to someone 
 
Eavesdropping 
 
Not following through on a promise 
 
 

 
…from Penolope’s Test from The Odyssey, by Homer 

 
 

Examples: 
 
Penelope trusted Odysseus after he 
proved who he was. 
 
Penelope trusted herself to be true to who 
she was. 
 
 
 

Non examples: 
 
Penelope didn’t trust Odysseus at first. 
 
Odysseus had to prove he was trustworthy 
by passing a test. 
 
Penelope was cautious in whom to trust 
because she was aware of false 
intentions. 
 
 

…as you continue through the prototype add examples from each of the reading 
and listening selections 
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Trust is…        Trust is not… 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Examples:                                 Non examples: 

 
 

TRUST 
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Writing From Knowledge and Experience 

 
The English Language Arts MEAP assessment requires students to write from 
knowledge and experience.  Students may choose the style or genre of writing that 
suites them best. However, the majority of students choose to write personal 
narratives. Dr. Elaine Weber, Barbara Nelson, and Ray Woods, the authors of 
Profiles in Writing 2002, have granted permission to us to offer you some 
information from the book. This information may help you as you instruct students in 
personal narratives. 
 
These resources will provide you with: 
 
¾ Description of the four qualities of writing the MEAP assessment used to 

evaluate student writing; 

¾ A model for creating writing prompts; 

¾ Examples of well written student papers; 

¾ Attributes of writing that commonly appear at this grade level; 

¾ Strategies used by narrative writers; and  

¾ Examples of student papers with the narratives strategies highlighted.
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CROSS TEXT QUESTIONS FOR “CASEY AT BAT” AND 
“ELEANOR ROOSEVELT” 

 
 
Q.  Did Casey and Eleanor do the same kinds of things?  How were their 

actions similar or different? 
 
A.  Casey tried to get approval from others and took their trust for granted.  Eleanor 

did things to help others and in the process received the trust of others. 
 
 
Q.   How are their reasons for acting the way they did similar or different? 
 
A.   Casey liked using his abilities because he liked the attention.  Eleanor used her 

abilities because she didn’t want them to go to waste. 
 
 
Q.  Did you agree more with the way that Casey acted or with the way that 

Eleanor acted?  Why?  
  
A.  We agree with Eleanor because she did things to benefit others. 
 
 
Q. Did Casey and Eleanor get the same thing for their actions?  Why or why 

not?  
 
A.  Casey failed and was disappointed and lost the trust of others. Eleanor was 

successful and gained respect and trust. 
 
 
Q. If both of the characters learned the same lesson what was the lesson? 
 
A. N/A 
 
 
Q. If each of the characters learned a different lesson what were the lessons 

learned? 
 
A. Casey learned not to be over-confident in his abilities. Eleanor learned to use her 

abilities with every opportunity that she could. 
 
 
Q. Do you agree or disagree that the theme of these two stories is “don’t 

abuse a trust?” 
 
A. We agree. 
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Trust 
 
 
 
 
 
 
 
 
 
 

Copies of Prototype Readings  
for Teacher Use 

 
 
 
 
 
 
 
 

*Does not include listening piece. 
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First Lady 
 
 
Eleanor Roosevelt never wanted to be a president’s wife.  When her husband Franklin won his 
campaign for the presidency in 1932 she felt deeply troubled.  She dreaded the prospect of 
living in the White House. 
 
Proud of her accomplishments as a teacher, a writer, and a political power in her own right, she 
feared that she would have to give up her hard-won independence in Washington.  As First 
lady, she would have no life of her own.  Like other presidential wives before her, she would be 
assigned the traditional role of official White House hostess, with little to do but greet guests at 
receptions and preside over formal state dinners. 
 
“From a personal standpoint, I did not want my husband to be president,” she later confessed.  
“It was pure selfishness on my part, and I never mentioned my feelings on the subject to him.” 
 
Mrs. Roosevelt did her duty.  During her years in the White House, the executive mansion 
bustled with visitors at teas, receptions, and dinners.  At the same time, however, she cast her 
fears aside and seized the opportunity to transform the role of America’s First Lady.  
Encouraged by her friends, she became the first wife of a president to have a public life and 
career. 
 
Americans had never seen a First lady like her.  She was the first to open the White House door 
to reporters and hold on-the-record press conferences, the first to drive her own car, to travel by 
plane, and to make many official trips by herself.  “My missus goes where she wants to!” the 
president boasted. 
 
She was the first president’s wife to earn her own money by writing, lecturing, and broadcasting.  
Her earnings usually topped the president’s salary.  She gave most of the money to charity. 
 
When she insisted on her right to take drives by herself, without a chauffeur or police escort, the 
Secret Service, worried about her safety, have her a pistol and begged her to carry it with her.  
“I [took] it and learned how to use it,” she told readers of her popular newspaper column.  “I do 
not mean by this that I am an expert shot.  I only wish I were…  My opportunities for shooting 
have been far and few between, but if the necessity arose, I do know how to use a pistol.” 
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She had come a long way sincere her days as an obedient society matron, and, before the, a 
timid child who was “always afraid of something.”  By her own account, she had been an “ugly 
duckling” whose mother told her, “You have no looks, so see to it that you have manners.”  
Before she was ten, both of her unhappy parents were dead.  She grew up in a time and place 
where a woman’s life was ruled by her husband’s interests and needs, and dominated by the 
domestic duties of a wife and mother.  “It was not until I reached middle age” she wrote,“ that I 
had the courage to develop interests of my own, outside of m duties to my family.” 
 
Eleanor Roosevelt lived in the White House during the Great Depressing and the Second World 
War.  In her endless travels through America, she served as a fact-finder and trouble-shooter for 
her husband and in impassioned publicist for her own views about social justice and world 
peace.  She wanted people to feel that their government cared about them.  After Franklin 
Roosevelt’s death, she became a major force at the United Nations, where her efforts on behalf 
of human rights earned her the title, First Lady of the World. 
 
People meeting her for the first time often were startled by how “unjustly” the camera treated 
her.  Photographs had not prepared them for her warmth and dignity and poise.  An unusually 
tall woman, she moved with the grace of an athlete, and when she walked into a room, the air 
seemed charged with her vibrancy.  “No one seeing her could fail to be moved,” said her friend 
Martha Gellhorn.  “She gave off light, I cannot explain it better.” 
 
For thirty years, from the time she entered the White House until her death in 1962, Eleanor 
Roosevelt was the most famous and at times the most influential woman in the world.  And yet 
to those who knew her best were most impressed by her simplicity, by her total lack of self-
importance. 
 
“About the only value of the story of my life may have, “she wrote,“ is to show that one can, 
even without any particular gifts, overcome obstacles that seem insurmountable if one is willing 
to face the fact that they must be overcome; that, in spite of timidity and fear, in spite of a lack of 
special talents, one can find a way to live widely and fully.” 
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Casey at the Bat 
By Ernest Lawrence Thayer 
 
 
It looked extremely rocky for the Mudville nine that day; 
The score stood two to four, with but an inning left to play. 
So, when Cooney died at second, and Burrows did the same, 
A pallor wreathed the features of the patrons of the game. 
 
A straggling few got up to go, leaving there the rest, 
With that hope which springs eternal within the human breast. 
For they thought:  “If only Casey could get a whack at that,” 
They’d put even money now, with Casey at the bat. 
But Flynn preceded Casey, and likewise so did Blake, 
And the former was a pudd’n, and the latter was a fake. 
So on that stricken multitude a deathlike silence sat; 
For there seemed but little chance of Casey’s getting to the bat. 
 
But Flynn let drive a “single,” to the wonderment of all. 
And the much-despised Blakey “tore the cover off the ball.” 
And when the dust had lifted, and they saw what had occurred, 
There was Blakey safe at second, and Flynn a-huggin third. 
 
Then from the gladdened multitude went up a joyous yell— 
It rumbled in the mountaintops, it rattle in the dell;1 
It struck upon the hillside and rebounded on that flat; 
For Casey, mighty Casey, was advancing to the bat. 
 
There was ease in Casey’s manner as he stepped into his place, 
There was pride in Casey’s bearing and a smile on Casey’s face; 
And when responding to the cheers he lightly doffed2 his hat, 
No stranger in the crowd could doubt ‘twas Casey at the bat. 
 
Ten thousand eyes were on him as he rubbed his hands with dirt, 
Five thousand tongues applauded when he wiped them on his shirt; 
Then when the writhing pitcher ground the ball into his hip, 
Defiance glanced in Casey’s eye, a sneer curled Casey’s lip. 
 
And now the leather-covered sphere came hurtling through the air, 
And Casey stood a-watching it in haughty grandeur there. 
Close by the sturdy batsman the ball unheeded sped; 
“That ain’t my style,” said Casey.  “Strike one,” the umpire said. 
 
From the benches, black with people, there went up a muffled roar, 
Like the beating of the storm waves on the stern and distant shore. 
Kill him!  Kill the umpire!” shouted someone on the stand; 
And it’s likely they’d have killed him had not Casey raised his hand. 
 
________________________ 
1. dell (del) n.:  Small, secluded valley 
2. doffed (däft) v.:  Lifted. 
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With a smile of Christian charity great Casey’s visage shone; 
He stilled the rising tumult, he made the game go on; 
He signaled to the pitcher, and once more the spheroid flew; 
But Casey still ignored it, and the umpire said, “Strike two.” 
  
“Fraud!” cried the maddened thousands, and the echo answered “Fraud!” 
But one scornful look from Casey and the audience was awed; 
They saw his face grow stern and cold, they saw his muscles strain, 
And they knew that Casey wouldn’t let the ball go by again. 
 
The sneer is gone from Casey’s lips, his teeth are clenched in hate, 
He pounds with cruel vengeance his bat upon the plate; 
And now the pitcher holds the ball, and now he lets it go, 
And now the air is shattered by the force of Casey’s blow. 
 
Oh, somewhere in this favored land in the sun is shining bright, 
The band is playing somewhere, and somewhere hearts are light; 
And somewhere men are laughing, and somewhere children shout, 
But there is no joy in Mudville:  Mighty Casey has struck out. 
 
 

High School - Trust 33



Trust 
 
 
 
 
 
 
 
 
 
 

Copies of Supplementary Readings 
for Teacher Use 

 
 
 
 
 
 
 
 

*Does not include picture books.
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http://classics.mit.edu//Homer/odysey.23.xxiii.html 
 
*This section cuts paragraphs out from internet site – cut out from “At Last, however, 
Ulysses said” to end. 
 
 

“Penelope’s Test” 
From The Odyssey  

By Homer  
Translated by Samuel Butler 

 
Euryclea now went upstairs laughing to tell her mistress that her dear husband had come home. 
Her aged knees became young again and her feet were nimble for joy as she went up to her 
mistress and bent over her head to speak to her. "Wake up Penelope, my dear child," she 
exclaimed, "and see with your own eyes something that you have been wanting this long time 
past. Ulysses has at last indeed come home again, and has killed the suitors who were giving 
so much trouble in his house, eating up his estate and ill-treating his son."  
 
"My good nurse," answered Penelope, "you must be mad. The gods sometimes send some very 
sensible people out of their minds, and make foolish people become sensible. This is what they 
must have been doing to you; for you always used to be a reasonable person. Why should you 
thus mock me when I have trouble enough already- talking such nonsense, and waking me up 
out of a sweet sleep that had taken possession of my eyes and closed them? I have never slept 
so soundly from the day my poor husband went to that city with the ill-omened name. Go back 
again into the women's room; if it had been any one else, who had woke me up to bring me 
such absurd news I should have sent her away with a severe scolding. As it is, your age shall 
protect you."  
 
"My dear child," answered Euryclea," I am not mocking you. It is quite true as I tell you that 
Ulysses has come home again. He was the stranger whom they all kept on treating so badly in 
the cloister. Telemachus knew all the time that he has come back, but kept his father's secret 
that he might have his revenge on all these wicked people.  
 
Then Penelope sprang up from her couch, threw her arms round Euryclea, and wept for joy. 
"But my dear nurse," said she, "explain this to me; if he has really come home as you say, how 
did he manage to overcome the wicked suitors single handed, seeing what a number of them 
there always were?"  
 
"I was not there," answered Euryclea, "and do not know; I only heard them groaning while they 
were being killed. We sat crouching and huddled up in a corner of the women's room with the 
doors closed, till your son came to fetch me because his father sent him. Then I found Ulysses 
standing over the corpses that were lying on the ground all round him, one on top of the other. 
You would have enjoyed it if you could have seen him standing there all bespattered with blood 
and filth, and looking just like a lion. But the corpses are now all piled up in the gatehouse that is 
in the outer court, and Ulysses has lit a great fire to purify the house with sulphur. He has sent 
me to call you, so come with me that you may both be happy together after all; for now at last 
the desire of your heart has been fulfilled; your husband is come home to find both wife and son 
alive and well, and to take his revenge in his own house on the suitors who behaved so badly to 
him."  
 
"'My dear nurse," said Penelope," do not exult too confidently over all this. You know how 
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delighted every one would be to see Ulysses come home- more particularly myself, and the son 
who has been born to both of us; but what you tell me cannot be really true. It is some god who 
is angry with the suitors for their great wickedness, and has made an end of them; for they 
respected no man in the whole world, neither rich nor poor, who came near them, and they have 
come to a bad end in consequence of their iniquity. Ulysses is dead far away from the Achaean 
land; he will never return home again."  
 
Then nurse Euryclea said, "My child, what are you talking about? But you were all hard of belief 
and have made up your mind that your husband is never coming, although he is in the house 
and by his own fireside at this very moment. Besides I can give you another proof; when I was 
washing him I perceived the scar which the wild boar gave him, and I wanted to tell you about it, 
but in his wisdom he would not let me, and clapped his hands over my mouth; so come with me 
and I will make this bargain with you- if I am deceiving you, you may have me killed by the most 
cruel death you can think of."  
 
"My dear nurse," said Penelope, "however wise you may be you can hardly fathom the counsels 
of the gods. Nevertheless, we will go in search of my son, that I may see the corpses of the 
suitors, and the man who has killed them."  
 
On this she came down from her upper room, and while doing so she considered whether she 
should keep at a distance from her husband and question him, or whether she should at once 
go up to him and embrace him. When, however, she had crossed the stone floor of the cloister, 
she sat down opposite Ulysses by the fire, against the wall at right angles [to that by which she 
had entered], while Ulysses sat near one of the bearing-posts, looking upon the ground, and 
waiting to see what his wife would say to him when she saw him. For a long time she sat silent 
and as one lost in amazement. At one moment she looked him full in the face, but then again 
directly, she was misled by his shabby clothes and failed to recognize him, till Telemachus 
began to reproach her and said:  
 
"Mother- but you are so hard that I cannot call you by such a name- why do you keep away from 
my father in this way? Why do you not sit by his side and begin talking to him and asking him 
questions? No other woman could bear to keep away from her husband when he had come 
back to her after twenty years of absence, and after having gone through so much; but your 
heart always was as hard as a stone."  
 
Penelope answered, "My son, I am so lost in astonishment that I can find no words in which 
either to ask questions or to answer them. I cannot even look him straight in the face. Still, if he 
really is Ulysses come back to his own home again, we shall get to understand one another 
better by and by, for there are tokens with which we two are alone acquainted, and which are 
hidden from all others."  
 
Ulysses smiled at this, and said to Telemachus, "Let your mother put me to any proof she likes; 
she will make up her mind about it presently. She rejects me for the moment and believes me to 
be somebody else, because I am covered with dirt and have such bad clothes on; let us, 
however, consider what we had better do next. When one man has killed another, even though 
he was not one who would leave many friends to take up his quarrel, the man who has killed 
him must still say good bye to his friends and fly the country; whereas we have been killing the 
stay of a whole town, and all the picked youth of Ithaca. I would have you consider this matter."  
 
"Look to it yourself, father," answered Telemachus, "for they say you are the wisest counselor in 
the world, and that there is no other mortal man who can compare with you. We will follow you 
with right good will, nor shall you find us fail you in so far as our strength holds out."  
 
"I will say what I think will be best," answered Ulysses. "First wash and put your shirts on; tell 
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the maids also to go to their own room and dress; Phemius shall then strike up a dance tune on 
his lyre, so that if people outside hear, or any of the neighbors, or some one going along the 
street happens to notice it, they may think there is a wedding in the house, and no rumors about 
the death of the suitors will get about in the town, before we can escape to the woods upon my 
own land. Once there, we will settle which of the courses heaven vouchsafes us shall seem 
wisest."  
 
Thus did he speak, and they did even as he had said. First they washed and put their shirts on, 
while the women got ready. Then Phemius took his lyre and set them all longing for sweet song 
and stately dance. The house re-echoed with the sound of men and women dancing, and the 
people outside said, "I suppose the queen has been getting married at last. She ought to be 
ashamed of herself for not continuing to protect her husband's property until he comes home."  
 
This was what they said, but they did not know what it was that had been happening. The upper 
servant Eurynome washed and anointed Ulysses in his own house and gave him a shirt and 
cloak, while Minerva made him look taller and stronger than before; she also made the hair 
grow thick on the top of his head, and flow down in curls like hyacinth blossoms; she glorified 
him about the head and shoulders just as a skilful workman who has studied art of all kinds 
under Vulcan or Minerva- and his work is full of beauty- enriches a piece of silver plate by 
gilding it. He came from the bath looking like one of the immortals, and sat down opposite his 
wife on the seat he had left. "My dear," said he, "heaven has endowed you with a heart more 
unyielding than woman ever yet had. No other woman could bear to keep away from her 
husband when he had come back to her after twenty years of absence, and after having gone 
through so much. But come, nurse, get a bed ready for me; I will sleep alone, for this woman 
has a heart as hard as iron."  
 
"My dear," answered Penelope," I have no wish to set myself up, nor to depreciate you; but I am 
not struck by your appearance, for I very well remember what kind of a man you were when you 
set sail from Ithaca. Nevertheless, Euryclea, take his bed outside the bed chamber that he 
himself built. Bring the bed outside this room, and put bedding upon it with fleeces, good 
coverlets, and blankets."  
 
She said this to try him, but Ulysses was very angry and said, "Wife, I am much displeased at 
what you have just been saying. Who has been taking my bed from the place in which I left it? 
He must have found it a hard task, no matter how skilled a workman he was, unless some god 
came and helped him to shift it. There is no man living, however strong and in his prime, who 
could move it from its place, for it is a marvelous curiosity which I made with my very own 
hands. There was a young olive growing within the precincts of the house, in full vigor, and 
about as thick as a bearing-post. I built my room round this with strong walls of stone and a roof 
to cover them, and I made the doors strong and well fitting. Then I cut off the top boughs of the 
olive tree and left the stump standing. This I dressed roughly from the root upwards and then 
worked with carpenter's tools well and skillfully, straightening my work by drawing a line on the 
wood, and making it into a bed-prop. I then bored a hole down the middle, and made it the 
center-post of my bed, at which I worked till I had finished it, inlaying it with gold and silver; after 
this I stretched a hide of crimson leather from one side of it to the other. So you see I know all 
about it, and I desire to learn whether it is still there, or whether any one has been removing it 
by cutting down the olive tree at its roots."  
 
When she heard the sure proofs Ulysses now gave her, she fairly broke down. She flew 
weeping to his side, flung her arms about his neck, and kissed him. "Do not be angry with me 
Ulysses," she cried, "you, who are the wisest of mankind. We have suffered, both of us. Heaven 
has denied us the happiness of spending our youth, and of growing old, together; do not then be 
aggrieved or take it amiss that I did not embrace you thus as soon as I saw you. I have been 
shuddering all the time through fear that someone might come here and deceive me with a lying 
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story; for there are many very wicked people going about. Jove's daughter Helen would never 
have yielded herself to a man from a foreign country, if she had known that the sons of 
Achaeans would come after her and bring her back. Heaven put it in her heart to do wrong, and 
she gave no thought to that sin, which has been the source of all our sorrows. Now, however, 
that you have convinced me by showing that you know all about our bed (which no human being 
has ever seen but you and I and a single maid servant, the daughter of Actor, who was given 
me by my father on my marriage, and who keeps the doors of our room) hard of belief though I 
have been I can mistrust no longer."  
 
Then Ulysses in his turn melted, and wept as he clasped his dear and faithful wife to his bosom. 
As the sight of land is welcome to men who are swimming towards the shore, when Neptune 
has wrecked their ship with the fury of his winds and waves- a few alone reach the land, and 
these, covered with brine, are thankful when they find themselves on firm ground and out of 
danger- even so was her husband welcome to her as she looked upon him, and she could not 
tear her two fair arms from about his neck. Indeed they would have gone on indulging their 
sorrow till rosy-fingered morn appeared, had not Minerva determined otherwise, and held night 
back in the far west, while she would not suffer Dawn to leave Oceanus, nor to yoke the two 
steeds Lampus and Phaethon that bear her onward to break the day upon mankind.  
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Elements of Literature 
By Abraham and Isaac 

 
 

Some time afterward, God put Abraham to the test.  He said to him “Abraham,” 
and he answered, “Here I am.”  And He said, “Take your son, your favored one, Isaac, 
whom you love, and go to the land of Moriah,1 and offer him there as a burnt offering on 
one of the heights that I will point out to you.” So early next morning Abraham saddled 
his ass and took with him two of his servants and his son Isaac.  He split the wood for 
the burnt offering, and he set out for the place of which God had told him.  On the third 
day Abraham looked up and saw the place from afar.  Then Abraham said to his 
servants, “You stay here with the ass.  The boy and I will go up there; we will worship 
and we will return to you.” 

Abraham took the wood for the burnt offering and put it on his son Isaac.  He 
himself took the firestone and the knife, and the two walked off together.  The Isaac said 
to his father Abraham, “Father!”  And he answered, “Yes, my son.”  And he said, “Here 
are the firestone and the wood; but where is the sheep for the burnt offering?”  And 
Abraham said, “God will see to the sheep for His burnt offering, my son. “  And the two 
of them walked on together. 
 They arrived at the place of which God had told him.  Abraham built an altar 
there; he laid out the wood; he bound his son Isaac; he laid him on the altar, on top of 
the wood.  And Abraham picked up the knife to slay his son.  Then an angel of the Lord 
called to him from heaven:  “Abraham!  Abraham!”  And he answered, “Here I am.”  And 
he said, “Do not raise your hand against the boy, or do anything to he.  For now I know 
that you fear God, since you have not withheld your son, your favored one, from Me.” 
 When Abraham looked up, his eye fell upon a ram, caught in the thicket by its 
horns.  So Abraham went and took the ram and offered it up as a burnt offering in place 
of his son.  And Abraham named that site Adonai-yireh,2 whence the present saying, 
“On the mount of the Lord there is a vision.” 
 The angel of the Lord called to Abraham a second time from heaven, and said, 
“By Myself I swear, the Lord declares:  Because you have done this and have not 
withheld your son, you favored one, I will bestow My blessing upon you and make your 
descendants as numerous as the stars of heaven and the sands on the seashore; and 
your descendants shall seize the gates of their foes.  All the nations of the earth shall 
bless themselves by your descendants, because you have obeyed My command.”  
Abraham then returned to his servants, and they departed together for Beer-sheba; and 
Abraham stayed in Beer-sheba. 
 

Genesis 22:1-19 
 
 
 
 
1. land of Moriah:  According to tradition, this is Mount Moriah, a hill in Jerusalem. 
2. Adonai-ireh (a’do ni’ yēr e’):  Hebrew for “the Lord will see” or “the Lord will provide.” 

 
Pg. 905 
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UNIT STRATEGIES 
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Follow the Characters 
 
Follow the Characters is a way to organize important information 
from a selection into a grid.  This form of outlining can give 
students a better understanding of the characters and the theme.  
This can be accomplished with both short stories and larger 
fictional works. 
 
Establish an examination of the structure of a story.  Setting, 
character, plot, conflict, resolution and events are all needed in 
order to realize the theme that the author is trying to depict. 
 
A detective is an excellent example to use.  How does a detective 
go about solving a mystery?  This may help them conceptualize 
the process of character analysis.  Finding clues and investigating 
people and evidence are all things that the students will naturally 
consider.  The detective’s frame-of-mind is very important and 
should be stressed upon.  In order to discover the theme the 
students will have to investigate the characters.  The clues to the 
viewpoint of the author can be found by organizing them into a 
“follow the characters” outline. Allow them to tune in to the 
characters by noticing how others around them act and what the 
other characters do and say.  They should pay attention to the 
role of the character as the story continues and notice if the 
events in the story change the character in any way. 
 
Place a blank character analysis grid on the overhead projector 
and model this activity using a story they have already read.  A 
well - known fairy tale may be used as well.  Cinderella, for 
example, had a conflict with her stepmother and stepsisters.  
Draw information about the main characters from the students.  
Record Cinderella’s actions (works hard, sweet girl, wants to go to 
the ball). Record her thoughts and words (wants to go to the ball 
and is excited to finish her chores, is still very polite to her 
stepfamily).  Record other characters’ views of Cinderella (She is 
a dirty pig, she’s just a servant).  Record the change she makes 
during the story (a fairy Godmother appears and cleans her up 
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and sends her to the ball).  These investigations help to find the 
theme, “beauty is in the eye of the beholder.”  
 
Students are ready to use the character analysis grid with a 
selection of literature in the classroom.  The students might work 
with a partner in order to brainstorm ideas about who the 
characters are and what they do and think.  The two are then 
paired with two others and begin the work on the fourth area of 
the grid.  How does the character change?  Ask the students to 
use the information given in the first three areas of the grid to 
conclude how the character changed and why.  They may even 
perform before / after comparisons. Have each group write down 
the possible theme for the story. 
 
This form of character analysis can be performed on all works of 
literature in the classroom or at home. 
 
This can be a very useful way to get the students organized and 
thinking about theme and characters. 
 
This strategy can be modified to be useful at any grade level K-12 
and even college. 
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Just Like 
 
 
 
 
Name _______________________________  Date _______________________ 
 
Book  ___________________________________________________________ 
 
The Character: ____________________________________________________ 

 
 
Character 
Traits 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Like 
Myself? 

Like a  
Friend? 

Like Another 
Character? 
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Character Analysis 

 
Character Analysis for (name of character) ___________________________________ 
 
Name of Book ______________________ Reader / Writer _____________________ 

 
 Strength Weakness Why? 

 

Listening 
 

� � 
 

 
    

Facing Challenges � �  

    

    

Solving problems � �  

    

    

Being creative � �  

    

    

Demonstrating 
patience � �  

    

    

Getting along with 
others � �  

    

    

Other traits  
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Team Retelling 
 

Teams of three or four students share responsibility for retelling pertinent aspects of the 

story structure.  The retelling focus is selected by the teacher in response to needs of a group or 

as support for elements of text structure currently being studied.  Groups might be arranged so 

that one team looks at problem, solution, and resolution while another team looks at literary 

devices such as tension, mood, and setting.  It also works well to compare these structural 

elements across several texts. 

 After reflecting and talking, teams take turns retelling their stories with emphasis on the 

targeted elements of the story design.  If the teams have read different selections, the retelling 

becomes an authentic commercial for the focus stories, hopefully enticing listeners to engage 

with those same texts.  If they have read the same selections, lively discussions about different 

interpretations can serve to deepen understanding. 

 I find that it is helpful to provide visuals for these activities.  If each team has a set of 

cards identifying the elements of story structure or the literacy devices being shared during their 

retelling, both listeners and tellers seem to develop deeper understandings. 

  
Variations include: 
 
• It is sometimes fun to add an element of surprise for a group.  Individual story structure 

cards are placed face down in front of a group and thoroughly mixed up.  Group members 

then draw from the collection of cards to see which story element each will be responsible 

for telling. 

• The listeners have a set of individual story structure cards.  As the tellers are speaking, the 

listeners withdraw elements that are being described from the collection of cards.  (Example:  

A teller explains the use of description and imagery in Sylvester and the Magic Pebble by 

William Streig and the listener removes the card for “Imagery” from the literary devices card 

collection.)  After the telling, the listener(s) can show the teller(s) which elements they were 

especially aware of during the retell. 

• The cards can also be used to make the organization of the retell more apparent to the 

listeners.  The tellers might hold up the cards reflecting their focus points before beginning 

to tell their story and open with statements such as “Today we are going to retell the Story of 

_________.  As we tell our story, please be watching for information about [problem, 

solution, and theme].”  This helps the listeners by giving them a focus for listening, and it 

helps the tellers to stay focused on their topic. 
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