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~Thematic Units~ 
 

Dear Colleagues: 
 
The purpose of this project was to organize thematic units related to previously published MEAP 
ELA prototypes using best practices in reading and writing. 
 
These were developed by, real teachers, just like you!  We worked to make them teacher friendly 
for easy implementation in your classroom.  Teachers from school districts across St. Clair County 
gathered the material.  The units are a representation of what each group of teachers thought was 
important to your grade level and to the themes in the prototypes.   
 
Every packet includes THEME RELATED TEXT SETS.  These are titles that can be used in a 
variety of ways to develop a deeper understanding of themes.  We have noted the PAIRED 
TEXTS (look for the #2) and LISTENING text (#3) that are included in the prototypes.  We also 
noted the title(s) we used for FRAYER’S MODEL (#1).   
 
A PROFUNDITY MATRIX was developed for each set of paired texts in the prototype to help in 
identifying possible themes.  The matrix also helps look across text to make cross text 
connections.  Blank copies of this chart are included and can be used in your classroom to help 
students make connections between other texts. 
  
CROSS TEXT QUESTIONS were written and answered to aid in responding to both the multiple 
choice questions and the provocative question given in the second writing piece of the ELA MEAP 
assessment. 
 
Many packets include one or more WRITING MODELS for the second writing piece.  We suggest 
you use these before or after student writing to exhibit a well written constructed response.   
 
The TEACHER SUGGESTION PAGE is a personal response by the individuals involved in the 
project.  Some contain anecdotes from the use of the material in their classrooms.  Others contain 
a plethora of ideas to implement.  We hope these help. 
 
OTHER ACTIVITIES (#4) are poems, plays, articles, reader’s theater presentations and related 
suggestions to further develop understanding of the themes.   
 
It is our sincere hope these packets are useful to you and your students. 
 
Happy reading and writing! 

High School – Courage 3



High School ELA Prototype 
 

Thematic Unit Teacher Comments 
 
 
This unit contains possible strategies that could be used when implementing the ELA prototype 
test. In compiling the strategies and lesson ideas, we looked at Buckle Down! On Michigan 
English Language Arts to see which skills the “experts” felt were important. We then looked for 
activities that would support these areas.  
 
As high school teachers know, most supplementary materials seem to be targeted at grades K-8. 
In our searching we encountered the same problem. The strategies included in this thematic unit 
are based on ideas that will work regardless of grade level. In some cases, however, the materials 
themselves may be on the young side, especially when working with eleventh and twelfth graders. 
These materials were included in the unit because the strategies are effective, but they may need 
to be adapted to fit older students’ needs.  
 
We found that the Frayer’s Model and the Profundity Matrix (or variations of these methods) were 
very effective for directing student thinking and discussion to higher levels. For a more direct 
activity to prepare students for writing a response to a scenario, the Graphic Organizer for 
Scenario Writing was very effective because it helps students clarify their choices and see the 
connections for the their response. 
 
 
Comments About Problems and Revisions in the Prototype 
 
 
The Individual Rights prototype had required students to read a whole booklet on the Disability 
Rights Movement, which was very cumbersome.  Now the students only have to read a two page 
section which is much more manageable. 
 
The reading selections for the Trust prototype relate more to the idea of trusting yourself, but the 
scenario question has more to do with trusting others.  However, these prototypes were already in 
print and changes could not be made.  
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ELA Prototype Materials 
  
 
� Thematically related texts 
� Frayer’s Model examples 
� Profundity examples 
� Cross Text Question examples 
� Writing in Response to Reading example 

 
These materials were designed to provide examples of instructional approaches 
that will help you and your students prepare for the ELA assessment.  The 
examples are all possible answers; they are not to be considered the “right” 
answers. We wanted to provide examples of other teachers’ thinking through 
Frayer’s, Profundity and cross text questions to help guide you through your own 
thinking. 
 
The sequence of instruction would be to introduce the theme through using the 
Frayer’s Model of concept attainment.  Think through each reading selection using 
the profundity scale to create a matrix by which cross text questions can be posed 
and answered.  Examples and blank copies are provided to help you in planning 
instruction. 
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Thematically Related Text Sets – Courage 
 
 

CODE TITLE AUTHOR GENRE 

2 The Bear William Faulkner Short Story 

2 Know Your True Enemy Nancy Springer Short Story 

3 The Diary of Anne Frank Anne Frank Diary 

 There’s a Nightmare in My Closet Mercer Mayer Picture Book 

  The Little Old Lady Who Was Not 
Afraid of Anything Linda Williams Picture Book 

 If Rudyard Kipling Poem 

1 It Takes Courage Unknown Poem 

 Where Have You Gone Charming 
Billy? Tim O’Brian Short Story 

 Courage Anne Sexton Poem 

 
 
 
Code Key:   
Suggested Uses 
 
1 – Frayer’s Model 
 
2 – Paired Text 
 
3 – Listening Selection 
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Courage is… 
 
Bravery 
 
Standing up for something in the face of 
adversity 
 
Not letting fear and emotions control your 
actions 

Courage is not… 
 
Not speaking up for an injustice 
 
Being controlled by fear 
 
Cowardice 
 

 
 

 

COURAGE  
 
 
   
Examples: 
 
Saving someone from a burning building 
 
Standing up for a friend that is being teased. 
 
Standing up for your beliefs or values, even if 
you might get made fun of 
 
 

Non examples: 
 
Panicking when someone yells “fire” 
 
Hit-and-run 
 
Compromising your values for popularity 
 
 

 
…from It Takes Courage 

 
 

Examples: 
 
Refrain from gossip 

Hold fast to your ideals 

Refusing to do something that you know is 

wrong 

Deny yourself what you can’t afford 
 

Non examples: 
 
(none) 

 

…as you continue through the prototype add examples from each of the reading and 
listening selections 
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Courage is…       Courage is not… 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

COURAGE 
 
 
 
 
 
Examples:                                    Non examples:
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Writing From Knowledge and Experience 
 
The English Language Arts MEAP assessment requires students to write from 
knowledge and experience.  Students may choose the style or genre of writing that 
suites them best. However, the majority of students choose to write personal 
narratives. Dr. Elaine Weber, Barbara Nelson, and Ray Woods, the authors of 
Profiles in Writing 2002, have granted permission to us to offer some information 
from the book. This information may help you instruct students in personal 
narratives. 
 
These resources will provide you with: 
 
¾ Description of the four qualities of writing the MEAP assessment used to 

evaluate student writing; 

¾ A model for creating writing prompts; 

¾ Examples of well written student papers; 

¾ Attributes of writing that commonly appear at this grade level; 

¾ Strategies used by narrative writers; and  

¾ Examples of student papers with the narratives strategies highlighted.
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Using Profundity in Grades 3-12 
 
 
To get third through twelfth graders to think about books at the theme level we use an activity that is 
systematic, based on the Profundity Scale, and dependent upon group discussion.  The activity must be 
presented using the to, with and by format.  First the teachers model the entire activity to their students. 
Next, teachers will share the responsibility of the activity with their students.  Then teachers will guide 
students working in small groups through the use of the activity.  Finally, students will independently work 
in small discussion groups to complete the activity or independently complete the activity.  Following are 
the directions we give to teachers to guide students working in small groups.  From these directions you 
should be able to model and share the activity and to help students move to independent use of this 
activity.  The directions will be followed by some hints to help you do that. Depending upon the age of the 
student, adjust how much direction is needed. 
 
To prepare for the activity you need the following materials for each small group working on the activity; 
sets of eight different color markers, large sheets of unlined chart paper:  two sheets for the teacher and 
one sheet for each small group.  You will also need a great book.  There is a list of thematically linked text 
at the beginning of this unit.  If they are books that you and your students have enjoyed over time they are 
probably good books with good lessons to be learned. 
 
We are going to demonstrate the use of the activity using the book, Elmer, by David McKee.  Elmer is the 
story of a patchwork colored elephant.  He is always the center of attention until one day he mistakenly 
gets the notion that the other elephants are laughing at him, not with him.  He leaves the herd to find a 
berry bush that has elephant colored berries.  He covers himself in berry juice until he looks like any other 
elephant.  When he rejoins the herd he is unnoticed by the others.  He stands there seriously still until he 
can’t stand it any longer and yells, “Booo!”  The other elephants think it is a great joke and make the 
remark that Elmer should have been there to enjoy the joke.  In the next moment a rain cloud showers 
Elmer back to his normal patchwork color.  All the elephants think that what Elmer did was his best joke 
ever and they decide to have a parade each year to celebrate Elmer’s best joke.  So, every year Elmer 
comes to the parade looking like a normal elephant and all the other elephants color themselves 
patchwork.   
 
To begin, hang two sheets of chart paper up where everyone can see them.  Devise a way for students to 
gather the material they need.  We usually have them count the number of buttons on their person.  The 
one with the most buttons gets to come up and get the markers and sheet of chart paper.  Once everyone 
is situated in small groups, four to a group seems to be a workable size, and has the materials they need 
you tell the students to listen for the actions of the main character in the story as you read.  Profundity 
depends on following the actions of one character throughout the story. 
 
Tell the students to listen for the actions of Elmer as you read the story.  Remind them that actions are the 
things Elmer does.  Read the story aloud to the class.  As a class cooperatively build a list of important 
actions on the first piece of chart paper.  This list goes along with the Physical Plane:  the reader is 
aware of the physical actions of the character.  Choose the three actions the class feels are the most 
important being sure that one of them is the turning point of the story (the turning point is often the clearest 
example of the theme in stories).  Then explain that they will be working in co-operative groups, which 
means we will listen to each person talk and each person will have an opportunity to talk.  The person with 
the most buttons needs to pick up the black marker and draw this shape (a rectangle divided into three 
equal parts) in the middle of their group chart paper.  Then they write one of the three actions chosen by 
the class in each of the boxes.  As they are writing the teacher also draws the boxes and writes one of the 
three actions in each of the boxes (on the second sheet of chart paper), as a model. 
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We always have the students use the markers as their talking sticks.  That means when you have the 
marker in your hand it is your turn to talk and everyone should listen to what you have to say.  It is very 
important to establish this procedure from the very beginning especially if this is the first time the student 
will be working in cooperative discussion groups.  The first student in each group to have a marker is the 
one with the most buttons on his or her person.  We always start there and then have the students 
exchange the use of the marker by the order they are sitting in, moving clock-wise around the group.  So, 
moving clock-wise around the group the next person needs a red marker to draw a red bubble that 
connects to the first action box.  We are going to use the example for Elmer to help explain the next steps.  
What the group is going to be thinking about is “Why did Elmer think the other elephants were laughing at 
him?”  This question goes along with the Mental Plane:  the reader is aware of the intellectual 
actions of the character.  The person with the red marker tells why first, then passing the marker clock-
wise, everyone gets to share his or her reason why.  When everyone is done sharing, the group 
synthesizes the information and the person with the red marker writes their response in the red bubble.  
The next person takes a blue marker and draws a blue bubble that connects to the red bubble.  What the 
group is going to be thinking this time is “was it right or wrong for Elmer to think the other elephants were 
laughing at him and tell why?”  This question goes along with the Moral Plane:  the reader is aware of 
the character in light of an ethical code.  Repeat the process of sharing and writing shared response in 
the bubble.  The next person takes a green marker and draws a green bubble that connects to the blue 
bubble.  What the group is going to be thinking this time is “What did Elmer get from thinking the other 
elephants were laughing at him?”  This question goes along with the Psychological Plane:  the reader 
is aware of the psychological forces influencing the character.  It is important to remember that 
Profundity begins with the actions of the character and always goes back to the actions.  It is also important 
to remember that for the third bubble you must stay specific to the action, you can never go beyond the 
next action.  Students repeat this process for the next two actions on their own.  As they are working you 
wander from group to group monitoring the group discussion, giving advice, modeling discussion behavior, 
prompting for deeper discussion and giving evaluative feedback that students can use to help monitor their 
own discussion groups. 
 
Next, the teacher explains to the students that they will understand stories and theme better when they 
attempt to identify with the characters of the story.  Every group now turns over their large sheet of chart 
paper and makes a list of how these are like a character in the story.  Think about the ways you are the 
same as Elmer to make your list.  This typically starts out as a list of physical characteristics; such as, we 
are both animals. Teachers should get students to think deeper by posing situations from the story to 
consider while they are filling out the chart.  One such situation is pointing out that when Elmer was 
standing with the herd still, quiet and serious, he yelled, “Booo!”  If you would do that then you are like 
Elmer.  Teachers want students to see how their thinking is the same as Elmer’s.  Do they do the same 
things as Elmer?  Do they think the same things are right or wrong? 
 
An example of the power identifying with characters has in helping students get to the theme level came 
about one day as while presenting this activity in a third grade classroom in Memphis, Michigan.  We 
walked into the classroom and were immediately able to identify at least one Elmer, in the room.  You can 
always identify the Elmers in classrooms very quickly.  He was a very vivacious, very blond boy seated with 
a group of about 10 students and he was keeping them very entertained as we were preparing for the 
activity.  He did stop long enough to become thoroughly engaged in the activity.  However, when we got to 
the part where they had to think about “Why did Elmer yell, “Booo!” he stood up, threw his arms in the air, 
in very Elmer fashion, and announced, “Nobody needs to think, I know the answer, Elmer was addicted to 
attention, just like me!”  It was a very easy jump for him to get from that understanding to the theme of “Be 
true to yourself.” 
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Go back to the person with the most buttons and have them turn the chart paper back over to the bubbling 
side.  He or she needs to draw a large brown bubble.  What the group is going to be thinking about here is 
“What is the theme of this story?”  This question goes along with the philosophical plane:  the 
universal truth the author is trying to expound. 
 
Then you finish up the activity by having everyone draw a square and respond to one of the prompts listed 
on the three ways reading can transform your thinking page.  This illustrates to students that universal 
truths are generative.  This step often takes you beyond the theme level to the ideas in action level.  Now 
that you know this to be true what can or are you going to do about it.  This is the social action level that is 
described well by Terri and Randy Bomer in their book, Reading and Writing for Social Action, (1999) and 
by Paula Rogovin in her book, The Research Workshop, Bringing the World into Your Classroom (2001). 
 
Here are some helpful hints to help you manage the activity in the classroom.  This activity takes a few 
hours to do with the children so think of creative ways to break it down and spread the instruction over 
several days.  You could do all the red bubbles one day, the blue bubbles the next day and then the green 
bubbles another day or you could do the first action one day or you could do the first action one day the 
second action the next day and then the third action another day.  We recommend that the book be reread 
each day before resuming the activity.  Since it takes a great deal of time to complete the activity, be sure 
to select text carefully.  The teachers we have worked with always stress that they would never have 
students complete this activity with a book they themselves had not personally analyzed.  They want to 
make sure they are able to help students through the tough spots and they want to make sure that the 
theme the students infer is reasonable and justifiable given the evidence in the story. 
 
Here are some helpful suggestions to help you present this activity in a to, with, and by format.  When 
modeling the activity the teacher will do all the talking and will be demonstrating how to draw the boxes and 
bubbles and how to think about the questions before filling in the bubbles.  A time or two of modeling 
should be enough for most classes.  When sharing the activity the teacher will share the talking and 
thinking about the questions with the students.  The teacher still draws the boxes and bubbles and fills 
them in with synthesized answers.  It looks and sounds like this when a teacher is sharing, the teacher 
draws the red bubble and poses the question, “Why did Elmer think the other elephants were laughing at 
him?”  He or she then asks for responses from several students.  The teacher then shares their own 
response and shows the children how to synthesize the several responses into a statement that can be 
written into the bubble.  The teacher continues to share the talking and thinking until the activity is 
completed.  Again, a time or two of sharing should be enough for most classes.  When independently 
completing the activity, the students are to work alone. The teacher’s job becomes one of facilitator and 
evaluator.  As they are working, you wander from group to group, monitoring discussion, giving advice, 
modeling discussion behavior, prompting for deeper discussion, and giving evaluative feedback that 
students can use to help monitor their own discussion groups. The ultimate goal is to have kids either using 
the Profundity Scale in small discussion groups or individually to understand text at a deeper level. 
 
It is very helpful to repeat this process with a second thematically related book.  A book that I often pair 
with Elmer is Stand Tall Molly Lou Mellon, by Patty Lovell.  The theme of both stories is “Be true to 
yourself,” however; both characters accomplish this through entirely different means. By repeating the 
process with thematically related books students can compare and contrast one characters understanding 
of the theme with the other characters understanding of the theme and with their own understanding of the 
theme.  It also demonstrates to students that theme is inferred.  It is the teacher in this case who is inferring 
the theme of both books, declaring them thematically related and then asking students if they agree or 
disagree with the theme that the teacher has inferred.  To answer that question effectively students will 
need to provide clear examples from the text to support their position.  Looking at two thematically linked 
books will lead students to a deeper understanding of both texts. 
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As mentioned before, our ultimate goal is to have kids either using the Profundity Scale in small discussion 
groups or individually to understand text at a deeper level.  We hope, by now, that it is becoming clear to 
you how useful the Profundity Scale is in helping students discuss and think about text.  Hopefully, 
students will be able to choose text about which they are curious, get with interested others and 
successfully start and sustain a discussion group around that text.  Hopefully, individual students will have 
enough experience with thinking this way that it will become internalized and students will think this way 
about all text.  One teacher during a workshop remarked, “Now I have all the questions I need to discuss 
texts with my students.”  She was referring to the questions asked at each plane during the bubbling 
activity. 
 
Another adaptation was to use the Profundity Scale Matrix as shown on the next page.  Teachers should 
read two thematically linked texts.  Then on a greatly enlarged version of the matrix they would lead 
children through a group discussion about each box of the matrix.  You complete the matrix one book at a 
time.  When you have completed the matrix for both books you can then lead discussions that compare 
and contrast the two characters’ understanding of the theme to your own understanding of the theme.  
Students then can agree or disagree if the theme of both stories really is the same.  Of course, to 
effectively answer that question, they will need to provide clear examples from the texts to support their 
position.  Using this matrix truly helps students develop a deeper understanding of both texts.
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CROSS TEXT QUESTIONS FOR “THE BEAR” AND 
“KNOWING YOUR TRUE ENEMY” 

 
 
Q.  Did Rafe and the boy do the same kinds of things?  How were their actions 

similar or different? 
 
A.  Rafe let go of his personal feelings.  The boy let go of items he thought he 

needed. 
 
 
Q.   How are their reasons for acting the way they did similar or different? 
 
A.   Rafe changed his attitude because he was able to see what the real situation 

was like.  The boy let go of his fear because he wanted to see the bear so badly.   
 
 
Q.  Did you agree more with the way that Rafe acted or the way that the boy 

acted?  Why?  
 
A.  We agree with Rafe more because his change came as a result of helping 

others. 
 
 
Q. Did Rafe and the boy get the same thing for their actions?  Why or why 

not?  
 
A.  They both got what they wanted because they had meaningful experiences that 

gave them a sense of inner-peace. 
 
 
Q. If both of the characters learned the same lesson what was the lesson? 
 
A. They learned that, in order to truly understand yourself, you need to be willing to 

let go of certain things. 
 
 
Q. If each of the characters learned a different lesson what were the lessons 

learned? 
 
A. Both characters learned the same lesson. 
 
 
Q. Do you agree or disagree that the theme of these two stories is “have the 

courage to let go”? 
 
A. We agree. 
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Courage 
 
 
 
 
 
 
 
 
 
 

Copies of Prototype Readings  
for Teacher Use 

 
 
 
 
 
 
 
 

**Does not include listening piece** 
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Excerpt from The Bear 
By William Faulkner 
 
 

So I must see him, he thought.  I must look at him.  Otherwise, it seemed to him that it 

would go on like this forever, as it had gone on with his father and Major de Spain, who was 

older than his father, and even with old General Compson, who had been old enough to be a 

brigade commander in 1865.  Otherwise, it would go on so forever, next time and next time, 

after and after and after.  It seemed to him that he could see the two of them, himself and the 

bear, shadowy in the limbo from which time emerged, becoming time; the old bear absolved of 

mortality and himself partaking, sharing a little of it, enough of it.  And he knew himself 

partaking, sharing a little of it, enough of it.  And he knew now what he had smelled in the 

huddled dogs and tasted in his saliva.  He recognized fear.  So I will have to see him, he 

thought, without dread or even hope.  I will have to look at him. 

 It was in June or the next year.  He was eleven.  They were in camp again, celebrating 

Major de Spain’s and General Compson’s birthdays.  Although the one had been born in 

September and the other in the depth of winter and in another decade, they had met for two 

weeks to fish and shoot squirrels and turkey and run coons and wildcats with the dogs at night.  

That is, he and Boon Hoggenbeck and the Negroes fished and shot squirrels and ran the coons 

and cats, because the proved hunters, not only Major de Spain and old General Compson, who 

spent those two weeks sitting in a rocking chair before a tremendous iron pot of Brunswick stew, 

stirring and tasting, with old Ash to quarrel with about how he was making it and Tennie’s Jim to 

pour whiskey from the demijohn into the tin dipper from which he drank it, but even the boy’s 

father and Walter Ewell, who were still young enough, scorned such, other than shooting the 

wild gobblers with pistols for wagers on their marksmanship. 

 Or, that is, his father and the others believed he was hunting squirrels. Until the third day 

he thought that Sam Fathers believed that too.  Each morning he would leave the camp right 

after breakfast.  He had his own gun now, a Christmas present.  He went back to the tree 

beside the little bayou where he had stood that morning.  Using the compass which old General 

Compson had given him, he ranged from that point; he was teaching himself to be a better-than-

fair woodsman without knowing he was doing it.  On the second day he even found the gutted 

log where he had first seen the crooked print.  It was almost completely crumbled now, healing 

with unbelievable speed, a passionate and almost visible relinquishment, back into the earth 

from which the tree had grown. 

 He ranged the summer woods now, green with gloom; if anything, actually dimmer than 

in November’s gray dissolution, where, even at noon, the sun fell only in intermittent dappling 

upon the earth, which never completely dried out and which crawled with snakes—moccasins 
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and water snakes and rattlers, themselves the color of the dappled gloom, so that he would not 

always see them until they moved, returning later and later, first day, second day, passing in the 

twilight of the third evening the little log pen enclosing the log stable where Sam was putting up 

the horses for the night. 

 “You ain’t looked right yet,” Sam said. 

 He stopped.  For a moment he didn’t answer.  Then he said peacefully, in a peaceful 

rushing burst as when a boy’s miniature dam in a little brook gives way, “All right.  But how? I 

went to the bayou.  I even found that log again.  I—“ 

 “ I reckon that was all right.  Likely he’s been watching you.  You never saw his foot?” 

 “I,” the boy said—“I didn’t—I never thought—“ 

 “It’s the gun,” Sam said.  He stood beside the fence, motionless—the old man, the 

Indian, in the battered faded overalls and the frayed five-cent straw hat which in the Negro’s 

race had been the badge of his enslavement and was now the regalia of his freedom.  The 

camp—the clearing, the house, the barn and its tiny lot with which Major de Spain in his turn 

had scratched punily and evanescently at the wilderness—faded in the dusk, back into the 

immemorial darkness of the woods.  The gun, the boy thought.  The gun. 

 “You will have to choose,” Sam said. 

 He left the camp before daylight, long before Uncle Ash would wake in his quilts on the 

kitchen floor and start the fire for breakfast.  He had only the compass and a stick for snakes.  

He could go almost a mile before he would begin to need the compass.  He sat on a log, the 

invisible compass in his invisible hand, while the secret night sounds, fallen still at his 

movements, scurried again and then ceased for good, and the owls ceased and gave over to 

the waking of day birds, and he could see the compass.  The he went fast yet still quietly; he 

was becoming better and better as a woodsman, still without having yet realized it. 

 He jumped a doe and a fawn at sunrise, walked them out of the bed, close enough to 

see them—the crash of undergrowth, the white scut, the fawn scudding behind her faster than 

he had believed it could run.  He was hunting right, upwind, as Sam had taught him, not that it 

mattered now. He had left the gun; of his own will and relinquishment he had accepted not a 

gambit, not a choice, but a condition in which not only the bear’s heretofore inviolable anonymity 

but all the old rules and balances of hunter and hunted had been abrogated.  He would not even 

be afraid, not even in the moment when the fear would take him completely—blood, skin, 

bowels, bones, memory from the long time before it became his memory—all save that thin, 

clear, quenchless, immortal lucidity which alone differed him from this bear and from all the 

other bear and deer he would ever kill in the humility and pride of his skill and endurance, to 

which Sam had spoken when he leaned in the twilight on the lot fence yesterday. 
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 By noon he was far beyond the little bayou, farther into the new and alien country than 

he had ever been.  He was traveling now not only by the compass but also by the old, heavy, 

biscuit-thick silver watch which had belonged to his grandfather. When he stopped at last, it was 

for the first time since he had risen from the log at dawn when he could see the compass.  It 

was far enough.  He had left the camp nine hours ago; nine hours from now, dark would have 

already been an hour old.  But he didn’t think that.  He thought, All right.  Yes.  But what? and 

stood for a moment, alien and small in the green and topless solitude, answering his own 

question before it had formed and ceased.  It was the watch, the compass, the stick—the three 

lifeless mechanicals with which for nine hours he had fended the wilderness off; he hung the 

watch and compass carefully on a bush and leaned the stick beside them and relinquished 

completely to it.   

 He had not been going very fast for the last two or three hours.  He went no faster now, 

since distance would not matter even if he could have gone fast.  And he was trying to keep a 

bearing on the tree where he had left the compass, trying to complete a circle which would bring 

him back to it or at least intersect itself since direction would not matter now either.  But the tree 

was not there, and he did as Sam had schooled him—made the next circle in the opposite 

direction, so that the two patterns would bisect somewhere, but crossing no print of his own feet, 

finding the tree at last, but in the wrong place—no bush, no compass, no watch—and the tree 

not even the tree, because there was a down log beside it and he did what Sam Fathers had 

told him was the next thing and the last. 

 As he sat down on the log he saw the crooked print—the warped, tremendous, two-toed 

indentation which, even as he watched it, filled with water.  As he looked up, the wilderness 

coalesced, solidified—the glade, the tree he sought, the bush, the watch and the compass 

glinting where a ray of sunlight touched them.  Then he saw the bear.  It did not emerge, 

appear; it was just there, immobile, solid, fixed in the hot dappling of the green and windless 

noon, not as big as he had dreamed it, but as big as he had expected it, bigger, dimensionless 

against the dappled obscurity, looking at him where he sat quietly on the log and looked back at 

it. 

 Then it moved.  It made no sound.  It did not hurry.  It crossed the glade, walking for an 

instant into the full glare of the sun; when it reached the other side it stopped again and looked 

back at him across one shoulder while his quiet breathing inhaled and exhaled three times. 

 Then it was gone.  It didn’t walk into the woods, the undergrowth.  If faded, sank back 

into the wilderness as he had watched a fish, a huge old bass, sink and vanish back into the 

dark depths of its pool without even any movement of its fins. 
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Excerpt from:  Know Your True Enemy  
from Sherwood, Jane Yolen, Editor 
 

At the edge of the forest near Nottingham the outlaws had gathered, their lips tight, their hands 

tight on their bows, not speaking as their leader joined them. 

 “Anything?”  Robin asked.  The high road to Nottingham curved near Sherwood at that 

point.  As Rafe understood it, Little John had been taken by a patrol on sortie to the north.  The 

sheriff would come riding— 

 “Soon.”  The lookout jerked his chin at a puff of dust growing nearer.  Rafe heard the 

trampling of horses, harsh voices, saw the glint of brazen helms.  And the sheriff’s breastplate—

on a heavy-headed charger the sheriff rode in the force. 

 Tod might expect to be beaten when he returned home.  But Little John might expect to 

be beaten when he returned home.  But Little John might expect to be hanged at dawn. 

 “Lad?” said Robin to Tod. 

 Staring at Little John, the boy swallowed hard, then nodded and crutched forward.  

Weaponless, Robin walked with him.  Raft could see blood on his face, and his stomach 

knotted; he felt as if he himself had been struck. 

 Tod might expect to be beaten when he returned home.  But Little John might expect to 

be hanged at dawn. 

 Hand on the boy’s shoulder, Robin called, “Sheriff!” 

 It was the signal.  The merry men stepped forward, just out of their leafy cover, 

presenting a score of arrows nocked to fly.  Nottingham yanked his charger to a halt, his armor 

jangling, and his patrol stopped behind him. 

 “An exchange of prisoners, Sheriff, if you please,” said Robin. 

 Staring at Tod, the sheriff barely blinked.  His meaty face creased and he roared with 

angry laughter.  “That runt?”   He laughed.  “That scrawny wretch?  He’s useless.  Keep him.  

Do with him what you will.  If you live long enough.”  He lifted a gauntleted hand in sudden angry 

command.  “Slay the wolf’s head!” 

 Robin lunged for the side of the road, taking Tod with him, shielding the boy with his 

body as the first volley of arrows flew.  Then he snatched up Tod and ran for the forest.  

 Rafe loosed his bolt, terrified of hitting Little John – but Little John had stepped behind 

one of the horses, knowing what was about to happen – and then it was all dust and yells and 

the sound of his own heartbeat pounding and hooves pounding toward him and he was too 

young and too scared and he couldn’t get the next arrow to nock straight— 

 “Help Tod!”  Robin yelled in his ear, grabbing the bow out of his hand. 
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 Rafe almost stumbled over the boy a few paces behind him.  His crutches lost, Tod 

crawled, clung to a tree to pull himself upright, tried to hobble away.  Rafe hoisted him in his 

arms as best he could and ran.  His gut did not argue against Robin’s orders this time. 

 He had carried the boy not quite far enough for safety when he had to stop.  The pain in 

his chest would let him go no farther.  Panting, he let Tod slip to the ground and felt the boy’s 

chest heaving worse than his own. 

 Tears on the boy’s face.  Tod was crying. 

 Rafe folded beside him and gathered him into his arms. 

 “Bloody hell,” Tod whispered, huddled against his chest, trying to stop sobbing. 

 Rafe swallowed hard and held him, stroking his back.  Listening to the sounds of battle 

not quite far enough away.  Listening to the sounds, nearer at hand, of a boy turning into a man. 

 Tod quieted.  Rafe’s panting eased.  The yells and screams went on.  Rafe go up to take 

Tod to safety, lifting the boy with him. 

 “I can walk,” Tod said, his voice almost steady. 

 Rafe set him on his feet and walked beside him.  Tod hung onto him with one hand and 

hobbled along. 

 They left the sounds of battle behind them, walking in silence broken only by the soft 

comments of ringdoves and beech leaves. 

 “Rafe,” Tod asked, his voice low, “did Robin have a father who – who cared for him?” 

 Rafe had never thought of Robin that way.  It was hard to think of Robin with a father, 

hard to think of him as a child.  “I don’t know.”  

 “Did you?  Did you have a father who—“ Tod faltered, trying to voice the concept of 

fatherly love. 

 “Yes.” 

 “But he – he’s dead?” 

 “Yes.” 

 “How?” 

 Rafe clenched his teeth.  He did not want to answer. 

 “Rafe?” 

 He stopped walking, and Tod stopped beside him.  The sheriff’s son was almost his 

height; he had to stoop only slightly to face him levelly.  Keeping his voice as gentle as the 

voices of ringdoves and leaves, Rafe said, “Your father killed him.” 

 In a mantrap.  But Rafe did not say that. 

 Tod’s eyes widened as if he had just taken an arrow to the heart.  Rafe could not face 

that grief, mirror of his own.  He had to turn away.  “Come on.” 

 They walked. 
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 Halfway back to camp, Tod said, “That’s why you didn’t like me at first.” 

 “Yes.” 

 “But you don’t hate me anymore.” 

 “No.”  Know your true enemy, Robin had said, and Rafe knew it now. 

 

Tod lifted his hand in a last farewell, then turned his horse and sent it cantering away from the 

forest. 

 From the shelter of a mighty oak, Rafe and Robin lifted their hands in response, then 

watched after him until he disappeared over a barley-covered hilltop. 

 “It’s what he has to do,” Robin said, maybe to still his own doubts and fears.  Rafe had 

said nothing.  “He’s too young to be branded a wolf’s head.” 

 “But for him to ride that distance by himself…” Tod was riding toward the holdings of his 

mother’s people, several leagues to the east.  And if they tried to send him back to his father, he 

would ride on to the king’s court in London.  Perhaps the king would give him justice.  Rafe 

ached with worry for Tod riding alone through a dangerous land – land there was nothing Rafe 

could do to help; Robin needed him.  Robin and the band.  They had rescued Little John, but at 

the cost of three dead, four wounded.  

 And they had captured a horse and given it to Tod to send him on his way. 

 “He will be all right,” Robin said.  “He is a proper young fox, remember?” 

 Rafe nodded, remembering how he had wished Tod dead the day Robin had first called 

Tod that.  Robin was too good to say it, but Rafe knew that he was thinking the same:  Know 

your true enemy. 

 “Rafe knew it, and it was his own hatred. 

 Silently he and Robin turned, slipping back into the forest.  Overhead, a hawk screamed. 
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Courage 
 
 
 
 
 
 
 
 
 
 

Copies of Supplementary Readings 
for Teacher Use 

 
 
 
 
 
 
 
 

**Does not include picture books** 
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IF 
 

By Rudyard Kipling 
 

If you can keep your head when all about you 
Are losing theirs and blaming it on you; 

If you can trust yourself when all men doubt you, 
But make allowance for their doubting too; 
If you can wait and not be tired by waiting, 

Or, being lied about, don’t deal in lies, 
Or, being hated, don’t give way to hating, 

And yet don’t look too dood nor talk too wise; 
If you can dream – and not make dreams your master; 

If you can think – and not make thoughts your aim; 
If you can meet with triumph and disaster a 

And treat those two imposters just the same; 
If you can bear to hear the truth you’ve spoken 

Twisted by knaves to make a rap for fools, 
Or watch the things you gave your life to broken, 

And stoop and buld’em up with wornout tools; 
If you can make one heap of all your winnings 

And risk it on one turn of pitch-and-toss, 
And lose, and start again at your beginnings 

And never breath a word about your loss; 
If you can force your ehart and newve and sinew 

To serve your turn long after they are gone, 
And so hol on when there is nothing in you  

Except the Will which says to them:  “Hold on”; 
If you can talk with crowds and keep your virtue, 
Or walk with kings – nor lose the common touch; 

If neither foes nor loving friends can hurt you; 
If all men count with you, but none too much; 

If you can fill the unforgiving minute 
With sixty seconds’ worth of distance run – 

Yours is the Earth and everything that’s in it, 
And – which is more – you’ll be a Man, my son! 

Rudyard Kipling 
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It Takes Courage 

Author Unknown 
 

It takes courage 
To refrain from gossip 

When others delight in it, 
To stand up for the absent person 

Who is being abused. 
 

It takes courage 
To live honestly 

Within your means, 
And not dishonestly 

On the means of others. 
 

It takes courage 
To be a REAL man or a TRUE woman, 

To hold fast to your ideals 
When it causes you 
To be looked upon 

As strange and peculiar. 
 

It takes courage 
To be talked about, 
And remain silent, 

When a word would justify you 
In the eyes of others, 

But which you dare not speak 
Because it would injure another. 

 
It takes courage 

To refuse to do something 
That is wrong 

Although everyone else 
May be doing it 

With attitudes as carefree 
As a summer song. 

 
It takes courage 
To live according 

To your own convictions, 
To deny yourself 

What you cannot afford. 
To love your neighbor 

As yourself! 
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UNIT STRATEGIES
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Point-of-View Study Guides 
 

In order to focus on the perspective of others one should consider the point 
of view examination strategy.  The students may read the selection, not as 
themselves, but as the character in the selection.  This will create 
ownership of that perspective and generate emotions on the behalf of that 
character.   
 
If the class is studying whales then the students should read the selection 
as whales.  If the subject is an explorer, some may read as Native 
Americans.  This can create a deeper discussion of the perspectives of the 
characters.  The first time this strategy is used the teacher should model by 
becoming a character from a previously read selection.  Have the students 
interview you with questions and comments.   
 
Create a role from a new selection.  Choose several questions that are 
focused on the important parts of the text.  Distribute these to the class as 
a study guide for that selection. 
 
Before the students begin reading, direct them to look for information that is 
important to the story.  While they are reading they might search for 
emotions or background information about the character that might engage 
them in a search for the perspective of the characters. 
 
When answering interview questions, the response should be written in the 
first person.   
 
In order to add intrigue to Point-of-View Study Guides, assign groups of 
students to the characters in the selection.  Include hidden characters, for 
example, if the story is about a male immigrant, you might include the 
perspective of his wife and children. 
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Point-of-View Study Guides for Social Studies 
Chapter 3 Immigration 
 
Imagine that you are a man who has a family and must migrate to the U.S.A in the 
1800’s.  Answer the following questions as if you were that man. 
 

1. When did you first decide to migrate to America?  Why? 
2.  Did you know anyone here? 
3.  What type of job did you do in your home country? What type of work will you 

have here? 
4. How was the trip? 
5. Have you had any trouble since you came here? 
6. When do you think your family will join you? 
7. What are your feelings about limiting immigration?   
8. Do you feel good about our country? 

 
 
Point-of-View Study Guide for Science 
Chapter 1 Tap Roots 
 
You are a taproot.  The following questions are for you.  Please answer them in first 
person. 
 

1. You are a root for what plant? 
2. How are you any different than a fibrous root system? 
3. Why are you so hairy? 
4. What are some other plants that have taproots? 
5. Why can you grow underground?   What helps you push through the soil? 

 
 
This strategy will help the students practice transferring text into his or her own words.  
This also engages them in a deeper study of the material. 
 
Students should be encouraged to bring personal experiences and emotions into the 
perspective of the character.  This practice will develop sensitivity to different 
perspectives and ideas.

High School – Courage 53



Character Analysis Map 
[Based on Davis and McPherson (1987)] 
 
Fill in the words that describe the character and give page numbers and text to support 
your brainstorming. 
 
 
 
Title__________________________               Name_____________________ 
 
Author________________________                Date______________________ 
 

 Brainstorm  
Character Traits  

Evidence 
and page # 

 
 

Character 
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Character Quotes 
 

• Ask not what your country can do for you; ask what you can do for 
your country. 

 
• Give me liberty or give me death. 

 
• We have nothing to fear but fear itself. 

 
• I have a dream that one day this nation will rise up and live out the 

true meaning of it’s creeds. We hold these truths to be self evident 
that all men are created equal. 

 
 
Expressive language is very powerful.  It is a way to reveal ourselves and 
our beliefs to others.  Character Quotes is a strategy to help students gain 
insight about a character by what the character has said. 
 
Character Quotes can help in examining a character whether they are 
fictional or historical.   
 
First, preview the text and identify several quotes that the character may 
use and show how they are related to the characters personality.  Choose 
quotes that encourage the students to develop an idea of what the 
character might be like.  Write each quote on a separate piece of paper or 
index card. 
 
Organize the students into groups of three or four.  Each group will 
brainstorm one quote.  Ask the students to write down several words to 
describe what traits this character might have based on the quote. 
 
When the groups are finished with the description list, one member from 
each group will read the quote aloud and then the list of descriptive words.  
The quote and describing words should be written on the board.  After all 
groups have finished you may reveal that the words were all quoted by the 
same character. 
 
Let the students become involved in creating a personality profile of this 
individual using all of the qualities and traits that the class listed on the 
board. Generalization can be discussed at this time. 
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Provide an opening stem for the personality profile. 
 
Example:  Joseph was the type of person who_______________. 
He seemed to be____________________.  Other traits included in his 
personality are____________________________________________. 
 
Now the students will read the story.  After reading the story encourage the 
students to return to the profile and add any new traits and ask if the profile 
still matches their understanding of the character.  The students will then 
select more quotes from the text to support their development of the 
character. 
 
This can generate a journal activity about character traits that people in 
their own life have.   Encourage the exploration of the reasons for these 
traits and how they create the personality of that person.

High School – Courage 57



Compare and Contrast 
 
Name(s) of reader(s)_________________________________________ 
 
 Date___________________ 
 
Authors have different ways of utilizing story structure.  Compare three books and 
consider the similarities and differences in the following areas. 
 
     
  Book 1 Book 2 Book3 
     
     
Title     
     
     
     
     
     
The Setting    
     
     
     
     
The Problem    
     
     
     
     
The Climax    
     
     
     
     
The End     
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Inferential Story Map 
 
 

Event from story 

Clues 

Another 
character’s action 

Character’s action 

 
 
Mystery 

 
 
Character 

 
 
Event 

Character’s attitude 
Character’s feelings
Reason for event  

 
Suspect and reason

Reason 
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Story Map 
Title_________________  Major Characters:_______________________ 
                                             

      Minor Characters: _______________________________ 
 

Climax: Events: 
Rising Action 
 
10._________________________________________________________ 
 
9.__________________________________________________________ 
 
8.__________________________________________________________ 
 
7.__________________________________________________________ 
 
6.__________________________________________________________ 
 
5.__________________________________________________________ 
 
4.__________________________________________________________ 
 
3.__________________________________________________________ 
 
2.__________________________________________________________ 
 
1.__________________________________________________________ 
 
 
Events: 
Falling Action 
 
11._________________________________________________________ 
 
12._________________________________________________________ 
 
13._________________________________________________________ 
 
14._________________________________________________________ 
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Conflict:
 
Resolution: 

Setting:                                                                                  Author’s theme: 



Story Grammar 
 
Use during and after reading to focus discussion. 
 
 
 
Title_________________________    Name____________________ 
 
Author________________________    Date____________________ 
 
Characters      Descriptive Words    Draw favorite part,                             Setting   Descriptive Words 
                                                             main character and the most 
                                                             important event. 
 
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
___________________________________________________________ 
Beginning                                       Middle                                    End 
 
 
 
 
 
 
 
 
 
 
 
______________________________________________________________________
______________________________________________________________________ 
 
 

Events or key word
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Maybe 
 
 
 
 
 
 
 
   Controversial statement about a book, a character, or a current event should be entered here. 
 
 
 
Agree                                                                  Disagree 
 
 
____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 
 
 
Group 

Members_____________________________________________

____________________________________________________

High School – Courage 64



Novel Reflections 

 

 

Draw or write three points for each chapter. 

 

Examples:  

• problem / solution / setting 

• 3 key events 

• literary devices 

• points of view 

 

 

Title_______________________         Reader_______________________ 

 Chapter_____ Chapter_____ Chapter_____ 
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Five-part Story Wheel
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Five-part Story Wheel 

1.Characters, initiating event or problem 

2.,3 and 4  Next events 

5.Concluding event 
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Illustrate 

Write Words to describe 

 

5 

 1 

Title and 
Author 2 

4 

3 
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